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Summary of changes  
 
The table below outlines significant changes from the 2017/18 version to the 2018/19 
version: 
 

Section Change 

Section A  

Annual Calendar  Revised 2018/19 calendar 

Local Governing Body 
Meetings 

Revised guidance for the initial meeting of a newly formed 
Governing Body 

Revised Key Agenda Items  

Section B  

Appendices   Removed all appendices that were in previous version  

 Added Preparing for Ofsted – a checklist for schools 

Section C  

Link Governor Roles  All roles updated  

Section D  

Acronyms Removed this section. Now a separate booklet.  
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Welcome Message 

 

‘Never doubt that a small group of thoughtful, committed citizens can change the world; indeed, it’s 
the only thing that ever has.’ 

Margaret Mead, cultural anthropologist / author 
 

Welcome to Governance with Wellspring.  We believe that outstanding schools are built on the firm 
foundations of outstanding leadership.  Governance is an essential and integral part of leadership in 
our Academies.  My sincere thanks on behalf of the Academy and the Trust for the time and expertise 
that you bring to a governance role. 
 
This document has been produced to help Governors’ effectiveness in their role. Governors are 
encouraged to get to know this document and to use it as an accompaniment at meetings of the 
Governing Body and when carrying out their Link Governor role. 
 
This document provides much greater detail about the governance role in a school and provides some 
of the frameworks, templates, systems and questions that will help you to be effective as a Governor.  
 
Always bear in mind…. everybody starts somewhere. The journey towards expertise inevitably takes 
time and practice. We are grateful for your time and your commitment. 
 
Mark Wilson, CEO 
Wellspring Academy Trust 
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Effective Governance 
 
Strong and effective governance underpins the most effective Academies. Wellspring is committed to 
supporting the highest quality of governance in all its Academies. 
 
Three core functions of Academy Governance: 
 
 Ensuring clarity of vision, ethos and strategic direction at Academy level and with reference to 

the Trust 
 Holding the leadership at all levels to account for the educational performance of the Academy 

and its pupils and the performance of management staff 
 Overseeing the financial performance of the Academy, making sure that money is well spent. 

 
All Governors are actively encouraged to read the DfE’s Governance Handbook (January 2017), 
which gives detailed guidance on all aspects of school governance.  
 
The Governing Body should ensure that the school has a medium to long-term vision for its future and 
that there is a robust strategy in place for achieving its vision.  This strategy should address the 
fundamental questions of ‘where are we now?’, ‘where do we want to be?’, and ‘how are we going to 
get there?’ 
 
The strategy should be incorporated into the Academy Development Plan, which should be 
considered in detail by the Governing Body and progress reviewed during the year.  It should provide 
a robust framework for setting priorities, creating accountability and monitoring progress in achieving 
the school’s vision. The strategy should include SMART (Specific, Measurable, Attainable, Realistic and 
Time-limited) targets and key performance indicators (KPIs). The focus should be on significant 
strategic challenges and opportunities for school improvement.  
 
The diagram on the next page gives an overview of school governance, including a Governing Body’s 
key activities, as outlined in the DFE’s Governance Handbook.  
 
 
 
 
 
 
 
 
 
 
 

 

Cont’d… 

 

https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/government/publications/governance-handbook
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Overview of School Governance 
 

Key Activities 
 

Typical Inputs 

Understand our school 
 
Pupil attainment and progress 
Pupil behaviour, attendance and 
safety 
Teaching quality and staff 
development 

 

 

Performance data 
Ofsted reports 
Self-evaluation 

School visits 
Wellspring Assurance 

Framework  (WAF) and risks 

Set our school’s strategic direction 
 
Champion our vision, values and ethos 
Set priorities for school improvement 
Consider governance structure and 
Academy status 

 

 
Local aspirations 

National floor standards 
Parent and pupil voice 

Commission action 
 
Agree improvement targets and 
strategies 
Agree allocation of resources 
Agree how to monitor and review 
progress 

 

 Improvement plans 
Budget data 

Performance manage our school 
leaders 
 
Appoint Headteacher and support 
their leadership 
Hold school leaders to account for 
progress 
Ensure financial probity and efficiency 

 

 Performance data 
Financial data 
School visits 

Check we are fit for purpose 
 
Clarify our role and purpose 
Review constitution and ways of 
working 
Make sure members have necessary 
skills 

 

 Policy context 
Ofsted criteria 
Self-evaluation 
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The Government’s Perspective 
 
The Department for Education (DfE) is responsible for education, children’s services, higher and 
further education policy, apprenticeships and wider skills in England.  Its aim is ‘to achieve a highly 
educated society in which opportunity is equal for all, no matter what their background or family 
circumstances’. The DfE funds all state-provided education for children and young people via the 
Education and Skills Funding Agency (ESFA). 
 
The last decade has seen an unprecedented amount of change within the Education Sector, 
particularly in respect of the vast expansion in the number of Academies and the Government’s 
commitment to developing Free Schools (i.e. new state-funded schools which have the same legal 
structure as Academies). As at January 2018 27% of primary schools and 72% of secondary schools 
were Academies or Free Schools.  These proportions will undoubtedly further increase.  
  
Effective governance is increasingly essential.  Quoting Lord Nash, the former Under Secretary of 
State for Schools, in the DFE’s Governance Handbook: 
 
‘Governing bodies …. are the vision setters and strategic decision makers for their schools.  They play 
a vital role in ensuring the best possible education that takes every child as far as their talents allow. 
…. I want everyone involved in governance to be confident in tackling underperformance, challenging 
mediocrity and setting the highest of expectations, refusing to accept second best for any child ….’ 
 
The DFE’s Governance Handbook acknowledges that governing bodies have a challenging role, i.e.: 
 

1. understanding their strategic role – building a productive and supportive relationship with the 
Headteacher while holding them to account for school performance and taking hard strategic 
decisions in the light of objective data 

2. ensuring Governors have the necessary skills and commitment, including to challenge the school 
to bring about improvement and hold leaders to account for performance 

3. appointing an effective Chair to lead and manage the governing bodies 
4. appointing a high quality Clerk to advise them on the nature of their functions and duties and 

ensure the governing bodies operates efficiently and effectively 
5. evaluating their performance regularly in the light of Ofsted expectations and other good 

practice and making changes as necessary to improve their effectiveness 
6. governing more than one school, as in a MAT or maintained school federation, to develop a more 

strategic perspective and create more robust accountability through the ability to compare and 
contrast across schools.’ 
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Governance within Wellspring Academy Trust 
 
Wellspring Academy Trust is a company limited by guarantee and is also (under the terms of the 
Academies Act 2010) an ‘exempt charity’, i.e., it has charitable status but is exempt from registering 
with the Charity Commission due to it being accountable to the Department for Education (DfE).   
 
Members of an Academy Trust Board are therefore directors of the company and trustees of the 
charity.   
 
All Academy trusts have two layers of governance – Members and Trustees.  Some (like Wellspring) 
choose to have a third, i.e., Local Governing Bodies (LGBs).  The two essential layers are as follows: 
 

 The Members of the Trust:  Members are akin to shareholders and are the subscribers to its 
Memorandum of Association.  The Department for Education (DfE) recommends that trusts 
should ideally have at least five members, none of which should be employees of the Trust. 

 
Members are responsible for holding Trustees to account.  They have a limited financial 
liability to the Trust in the event of it being wound up and have the power to appoint and 
remove Trustees. 

 
 The Trustees of the charity:  Trustees are responsible for the three core strategic governance 

functions, i.e.:  ensuring clarity of vision, ethos and strategic direction, holding the leadership 
to account and overseeing financial performance. 

 
As Directors of the charitable company, Trustees are legally responsible for ensuring that it 
achieves its objectives, as well as ensuring compliance with Charity and Company Law and the 
Academy Trust’s Funding Agreement. 

 
In keeping with best practice, the Chair of the Wellspring Board is also a Member, thereby providing a 
link between the two ‘layers’.  Other than this, Wellspring’s constitutional arrangements ensure that 
there is separation and independence between those individuals who are Members, Trustees and 
employees, in the interests of objectivity and to avoid concentrations of power. 
 
Trust Boards are responsible to the Secretary of State for the effectiveness of their Academies.  
 
Wellspring Trust Board has four Board Scrutiny Committees, i.e.: 
 

 the Finance, Resources & Remuneration Committee 
 the Standards Committee 
 the Audit Committee 
 the Governance Committee. 

 
Each Committee is delegated significant responsibility by the Board, as outlined in its Terms of 
Reference.  Although the majority of members of each Committee are also members of the Trust 
Board, the Trust’s constitution provides for there being up to two additional (co-opted) members, who 
are appointed to bring additional expertise and scrutiny to the work of the Committee on behalf of 
the Board. 
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Wellspring Trust’s Structure 
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Wellspring’s Governing Bodies 
 
In Wellspring, Local Governing Bodies (LGBs) are delegated significant responsibility.  The 
responsibilities of the LGBs are outlined in Schemes of Delegation, which are an important reference 
document for all LGBs.  There are three versions, depending on the circumstances.   
 
Refer to Schemes of Delegation, which can be found in the documents section on Trust Governor. 
 
Each LGB is, in effect, a committee of the Trust Board. The LGB is responsible for the strategic 
overview, scrutiny and challenge at the Academy within the context set by the Trust Board.  
 
The day to day operation of the Academy is the responsibility of its staff under the leadership and 
management of the Principal/Executive Principal (as applicable) and it is not the Governors’ role to be 
involved in this.  
 
The Wellspring Board expects members of each LGB to govern and to conduct themselves according 
to the Seven Principles of Public Life and requires Governors to accept and adhere to the Trust’s Code 
of Conduct.  The Seven Principles of Public Life were defined by the Committee for Standards in Public 
Life and are also known as the Nolan Principles, i.e.: 

 
 Selflessness 
 Integrity 
 Objectivity 
 Accountability 
 Openness 
 Honesty 
 Leadership  

 
Local Governing Body (LGB) Role and Person Specification 

 
The Role and Person Specification for Governors in Wellspring is located in Documents section on 
Trust Governor. 
 
Local Governing Body (LGB) Constitution and Standing Orders 

 
The LGBs’ role and responsibilities within Wellspring are outlined in the LGB Constitution.  Coupled 
with the Standing Orders, which are appended to the Constitution, this is a key source of information 
for all governance and constitutional matters relating to the Trust’s LGBs. 
 
The LGB Constitution and Standing Orders are located in Documents section on Trust Governor. 
 
Term of Office 

 
Governors usually serve a four-year term, excluding the CEO (or their representative) and 
Principal/Executive Principal.  A Governor who has served two consecutive terms needs the advance 
approval of the Board in order to serve a 3rd term.  Parent Governors must resign in that capacity at 
the end of the term of office which follows their child leaving the school. 
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Annual Calendar for Governing Body meetings 
 
The recommended Annual Calendar for Wellspring’s Governing Body meetings is designed to comply 
with Academies’ statutory duties and to complement Trust Board and Committee meetings in order 
to enhance effectiveness, efficiency, scrutiny and transparency at all levels. 
 
As some holiday weeks vary between Local Authority areas, it is understood that meetings may take 
place slightly outside of the weeks indicated, in order to fall within term time. 
 
Governing Body termly meeting schedule 2018/19 
 
Autumn 1                        W/c 1 Oct or w/c 8 Oct 2018 
Autumn 2                         W/c 19 Nov or w/c 26 Nov 2018 – CEO to have input to all re pay discussions 
Spring 1                             W/c 21 Jan or w/c 28 Jan 2019 
Spring 2                             W/c 18 March or w/c 25 March 2019 
Summer 1                         W/c 6 May or w/c 13 May 2019 
Summer 2                         W/c 24 June or w/c 1 July 2019 - including budget discussions 
Review Meeting             W/c 1, 8 or 15 July 2019 
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Chair’s role explained   
 
It is the Chair’s responsibility to liaise regularly with the Principal/Executive Principal in order to ensure 
that the Governing Body conducts its business and is able to report to the Trust Board effectively.  
 
The Chair also liaises with the Clerk to ensure that agendas and reports are circulated at least one 
week ahead of a meeting.  The Clerk liaises with the Principal/Executive Principal and Link Governors 
(the role of the Link Governor is detailed later in the Handbook) to ensure that the necessary reports 
have been undertaken for Governing Body scrutiny and approval. The Chair quality-assures the work 
of the Clerk and the Link Governors.  
 
Being a Chair of Governors is a key role in the leadership and management of Academies.  
 
The Chair of Governors:  
 
 Works with the Principal to promote and maintain high standards of educational achievement.  
 Is a ‘critical friend’ to the Principal, offering support, challenge and encouragement whilst holding 

them to account and ensuring that the Principal’s Performance Management is rigorous and 
robust.  A good comparison is with the role of the Chair of a Board of Trustees who works with the 
Chief Executive of an organisation but does not run day-to-day operations.  

 Ensures that the Governing Body sets a clear vision, ethos and strategic direction for the 
Academy.  

 With the Governing Body, holds the Principal/Executive Principal to account for the educational 
performance of the Academy and its pupils and for the Performance Management of staff. 

 Ensures oversight of the financial performance of the Academy and effective use of the 
Academy’s resources.  

 Ensures that all Governors understand the role and responsibilities of the Governing Body. 
 Gives the Governing Body a clear lead and direction, ensuring that the Governors work as an 

effective team and understand their accountability and the part they play in the strategic 
leadership of the Academy and in driving School Improvement. 

 Helps to attract Governors with the necessary skills and ensuring that tasks are delegated across 
the Governing Body so that all members contribute and feel that their individual skills, knowledge 
and experience are well used within the ‘team’. 

 Ensures that School Improvement is the focus of all policy and strategy and that Governor 
scrutiny, monitoring and challenge reflect School Improvement priorities.  

 Leads the governance of the Academy, ensuring that statutory requirements and regulations are 
met, that the Academy provides value for money in its use of resources and that Governing Body 
business is conducted efficiently and effectively.  

 
The Chair plays a crucial role in setting the culture of the Governing Body and is ‘first among equals’, 
but has no individual power.  The Governing Body is a corporate entity and its power and authority 
rest with the Governing Body as a whole. 
 
On occasions, the Chair may need to take Chair’s action in an emergency, but any such action must be 
reported to the whole Governing Body at the earliest opportunity.  
 
Vice-Chairs 

 
The role of Vice-Chair is extremely important within a Governing Body, both in supporting the Chair 
and from a succession planning perspective.  
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Vice-Chairs are expected to Chair meetings in the absence of the Chair. 
 
Chairs are encouraged to delegate some responsibilities to Vice-Chairs, in order to benefit from their 
support in what is an extensive role.   
 
Chairs and Vice-Chairs of Wellspring Governing Bodies are provided with a copy of the Chairs’ 
Handbook, which is produced by the National Governance Association (NGA). 
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The Role of the Clerk  
 
The Clerk plays an important role in supporting strong and effective governance.  The LGB Clerk will 
liaise with the Chair, Principal/Executive Principal and Link Governors to ensure that the necessary 
reports are produced and are circulated in good time for meetings.  
 
The LGB Clerk will receive periodic statutory updates from the Trust.  The Clerk is required to produce 
Minutes in line with Trust Policy. 
 
In Wellspring Trust the Regional Governance Officers ensure the provision of clerking services to 
multiple governing bodies within their geographic region.  They are responsible for the following areas 
of work: 
 
 Providing a traditional clerking role to Local Governing Bodies (LGBs) within the Trust, giving 

advice regarding governance, constitutional and procedural matters 
 Providing effective administrative support to LGBs and ensuring that they are properly constituted 

and are effective 
 Providing a co-ordination and network facilitating role between Trust Academies 
 Acting as a conduit for information gathering and sharing and organising and managing the inputs 

and outputs from regional meetings and activities 
 Proactively supporting the Academies in respect of their engagement within the communities in 

which they operate 
 Acting as a key point of contact for Trust communications. 

 
The Regional Governance Officers report to the Chief Governance Officer and have a responsibility to 
the Chairs of the LGBs which they support. 
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Governing Body Committees / Panels 
 
Pay Committees – to take recommendations from the CEO and Governing Body Chair (regarding the 
Principal/Executive Principal) and the Principal/Executive Principal (regarding other members of 
teaching staff) about pay progression on the basis of appraisal/performance review and to make 
decisions. 
 
Governing Body Hearings and Appeals Panels – convened to consider and make decisions on a range 
of other matters requiring Governing Body input, e.g., disciplinary matters, complaints, grievance, 
capability, exclusions and employment issues. 
 
The Terms of Reference for both bodies are located in Documents section on Trust Governor. 
 
 Terms of Reference for LGB Pay Committees 
 Terms of Reference for LGB Hearings and Appeals Panels  
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Governor Training and Development  
 
It is essential that Governors have access to training and development opportunities in order to 
support them in being as effective as they can possibly be.  In Wellspring, participation in induction 
training is an essential requirement. 

 
The Governor Induction process is outlined below: 
 

Stage 1  
Get to Know Key people and Priorities  

Meet with Principal and Chair of Governing Body to develop relationships and become more familiar with the 
School's and LGB's priorities and challenges  

  
 

  

Stage 2  
Get to Know the School  

Complete a tour of the School  

Meet key people  

    

Stage 3  

Understand Processes  

Meet with Governance Officer to complete training on The Trust Governor, view typical agenda and papers and 
understand ongoing support available (incl. further stages of induction training)  

Receive Governor Welcome Pack including key policies and documents  

   

  

Stage 4  
Develop Understanding of the Role and Responsibilities of a Governor and the Governing Body  

Pre-read materials such as WAT organisational charts/WAT website/School website/Governor Handbook  

    

Stage 5  

Induction Training  

Complete the NGA Induction online training module (certified)     

Complete formal face to face Induction session delivered by WAT (certified). Identify any further requirements  

re knowledge, information etc and priorities re Training and Development  

  

Stage 6  
Ongoing Training and Development  

Create individual Training and Development Plan as part of LGB's collective review of skills and effectiveness in 
Summer 3 Meeting  

 
 

 
 
 



20 
 

All Governors are also encouraged to participate in continuous professional development in order to 
increase their skills and knowledge.  Each of the Trust’s Academies has a budget to fund the cost of 
Governor training. 
 
The Governor Training and Development Framework is outlined below: 

 

Governor Training & Development Framework 

 

 

 
 

 
 
 
 
 
 
 
 
 

 
 
 

Individual Governors Link Governors Chair/Vice-Chair Governing Body  

Introduction to role, 

school etc. 

Induction training 

Individual 

Development Plan 

Ongoing individual 

training and 

development 

Participation in cluster 

networking meetings, 

ongoing comms from 

Trust and NGA, 

seminars etc. 

Specific Link Governor 

training and 

development 

Chairs’ training for 

Chairs and Vice-Chairs 

(including re panels) 

Annual Skills Audit, 

identifying skills gaps 

etc. 

Ongoing Link Governor 

training and 

development 

Ongoing Chairs' & Vice 

Chairs' development 

Annual Effectiveness 

Audit 

Link Governor 

Networks 

Chairs' Meetings / 

Network 

Adoption of 

Governance Action 

Plan, incorporating 

outcomes from both of 

the above 

Chairs' 'exchange' visits 

Collective LGB training 

and development 

sessions 

Chairs to reflect on 

feedback regarding 

their performance and 

respond accordingly 

Cluster network 

meetings, provision of 

specific information 

from Trust or 

elsewhere etc. 
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With regard to external training providers, there are a number which can be drawn upon, including 
training run by Local Authorities, such as the ‘Leeds for Learning’ sessions.  Bodies like the National 
Governance Association (NGA) have also developed opportunities, as have more local bodies such as 
Barnsley Governors’ Association (BGA). 
 
The NGA’s ‘Learning Link’ offers a range of online training and development opportunities. 
 
All Wellspring Governors have individual subscriptions to the NGA, enabling them to access 
newsletters, the NGA website and the Learning Link. 
 
The Regional Governance Officers support Governing Bodies (and individual Governors) to help sign-
post relevant training and to ensure that LGB training records are maintained. 
 
Additional guidance can be found in the DfE’s Competency Framework for Governance (see link below) 
which defines the knowledge, skills and behaviours needed for outstanding governance. 
 

Competency_framework_for_governance.pdf 
 
Reports 

Governors who have attended external training sessions are expected to provide brief feedback to 
their LGB in written form regarding their experience, sharing any key handouts/information which 
they think will benefit their fellow Governors. 
 
Skills Audits 

All Wellspring Governing Bodies (as well as the Trust Board) are asked to undertake a skills audit 
annually, to help in identifying any collective training needs and also to help in targeting people with 
specific skills and experience to fill any vacancies on the Governing Body. 
 
Evaluating effectiveness 

The Board, Board Committees and Local Governing Bodies are asked to carry out a collective 
effectiveness self-assessment audits at least annually.  The outcomes of the Skills and Effectiveness 
Audits are considered at the Review and Planning meetings which are usually held near to the end of 
the academic year.  

The Chair of an LGB (or of the Board or Board Committees) has a particular responsibility for ensuring 
the effective functioning of the Body they chair.  The evaluation process should ideally include 
feedback for Chairs from their LGB, further to which it is recommended that Chairs have a face to face 
discussion with each member of the LGB annually, to discuss the impact of their contribution to the 
work of the LGB and to identify any support which can be provided if required. 

Outcomes from self-evaluation processes are helpful in identifying additional training and 
development (and information, further support etc) which will increase effectiveness.  At the Review 
and Planning Meetings LGBs are also encouraged to consider succession planning. 
 
LGBs are required to adopt Governance Development Plans annually, reflecting on the outcomes of 
their self-assessment processes.  
 
 
 
 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/583733/Competency_framework_for_governance_.pdf
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Other useful reference documents 
 
DfE Governance Handbook https://www.gov.uk/government/publications/governance-handbook  
 
DfE School Inspection Handbook https://www.gov.uk/government/publications/school-inspection-
handbook-from-september-2015 

DfE Competency Framework for Governance 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/583733/Compete
ncy_framework_for_governance_.pdf 

DfE Academies Financial Handbook https://www.gov.uk/government/publications/Academies-
financial-handbook 

Wellspring Academy Trust’s Financial Regulations Wellspring Academy Trust's Financial Regulations 

Inspiring Governance publication www.inspiringgovernors.org 

National Governors Association website https://www.nga.org.uk/Home.aspx 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/government/publications/school-inspection-handbook-from-september-2015
https://www.gov.uk/government/publications/school-inspection-handbook-from-september-2015
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/583733/Competency_framework_for_governance_.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/583733/Competency_framework_for_governance_.pdf
https://www.gov.uk/government/publications/academies-financial-handbook
https://www.gov.uk/government/publications/academies-financial-handbook
https://wellspringacademytrust.co.uk/about-us/governance/
http://www.inspiringgovernors.org/wp-content/uploads/2015/10/The-right-people-around-the-table-a-recruitment-guide-sample-July-15.pdf
https://www.nga.org.uk/Home.aspx


23 
 

Safeguarding  

The Governing Body has a duty to ensure that the school meets its statutory responsibilities and that 
the children and young people attending the school are safe.  Section 175 of the Education Act 2002 
and regulations under section 157 relating to safeguarding pupils in Independent Schools (including 
Academies), place a duty on the Governing Bodies of maintained schools and academy trusts in 
respect of safeguarding, as outlined later in this section. 

The statutory guidance, ‘Keeping Children Safe in Education’, places statutory requirements on all 
Governing Bodies.  Governing Bodies must make sure that their school has policies and procedures in 
place and take into account any statutory guidance issued by the Secretary of State, any local authority 
guidance and locally agreed inter-agency procedures.  

Governing Bodies can decide for themselves how they organise their strategic and monitoring 
functions. 

Although not a requirement, it is helpful if all Governing Body members have training about 
safeguarding.  This will make sure they have the knowledge and information needed to perform their 
functions and understand their responsibilities.  The Safeguarding Link Governor will take a more 
active role in relation to safeguarding.  

It is, however, a requirement for all Governors to confirm that they have read and understood 
Keeping Children Safe in Education (KCSIE) Part 1 and Prevent guidance.  

Areas of focus for each Governing Body should be: 

 Partnership working with the Designated Safeguarding Lead (DSL) through the Link Governor role 

 Ensuring that an effective policy is in place 

 Staff training and regular safeguarding updates for the DSL and other staff 

 Evidencing and measuring outputs 

 Statutory requirements and Ofsted checklists. 

Detailed reference is made to Link Governors’ role and reporting later in this section of the Handbook. 
 

The DfE's Governance Handbook contains key information in relation to Safeguarding as detailed 
below:  

 153. Boards must ensure their schools have effective safeguarding policies and procedures in 
place that take into account local risks, any statutory guidance issued by the Secretary of State, 
any LA guidance and locally agreed inter-agency procedures 

 

 157. KCSIE and ‘Working Together to Safeguard Children’ both set out that an individual on the 
board should take leadership responsibility for the organisation’s wider safeguarding 
arrangements, which include the Prevent duty 

 

 158. Boards should also make sure that a senior member of the school’s leadership team is 
designated to take lead responsibility for dealing with safeguarding issues; providing advice and 
support to other staff; liaising with the LA; and working with other agencies 

 

 160. Boards and staff should recognise that children are capable of abusing their peers and ensure 
their child protection policy includes procedures to minimise the risk of peer on peer abuse 
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 161. Peer on peer abuse can manifest itself in many ways.  Boards should ensure sexting and the 
organisation’s approach to it is reflected in the child protection policy 

 

 162. Boards should ensure the child protection policy reflects the different gender issues that can 
be prevalent when dealing with peer on peer abuse.
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Academy Performance and Development 
 
Each Academy should have an Academy Development Plan which reflects the values and aims of 
Wellspring Academy Trust.  The Plan should be reviewed on an ongoing basis and adjusted annually.  
It will be wide-ranging and refer to specific objectives. 
 
Any financial arrangements beyond the Academy’s own resources that are required to fulfil the plan 
should be discussed with the Trust.  Agreement (confirmed in a letter of support from the Trust), must 
be secured by the Academy before plans are developed further. 
 
Monitoring Performance 
 
The DfE has set out 10 key questions that it recommends Governors ask to better understand and 
challenge their Academy’s performance: 
 
 What are the Academy’s values? Are they reflected in our long-term development plans? 
 How are we going to raise standards for all children, including the most and least able, those with 

special educational needs, boys and girls, and any who are currently underachieving? 
 Have we got the right staff and the right development and reward arrangements? 
 Do we have a sound financial strategy, get good value for money and have robust procurement 

and financial systems? 
 Do we keep our buildings and other assets in good condition and are they well used? 
 How well does the curriculum provide for and stretch all pupils? 
 How well do we keep parents informed and take account of their views? 
 Do we keep children safe and meet statutory health and safety and safeguarding requirements? 
 How is pupil behaviour and attendance? Do we tackle the root causes of poor behaviour? 
 Do we offer a wide range of extra-curricular activities which engage all pupils? 

 
The NGA has also published 'Knowing your School: Questions for Governing Bodies to ask'. 
 
Link Governor Reports 
 
Link Governors perform an extremely important quality assurance role on behalf of their Local 
Governing Body (LGB) in respect of particular areas of the Academy’s operations which Governing 
Bodies are responsible for.  The reports which they produce should be given full consideration by the 
LGB. 
 
The importance of objective data 
 
A Governing Body must have good, timely data if it is to know the questions it needs to ask to 
provide challenge, strengthen the school’s leadership and answer any questions asked of the 
Governing Body itself. 
 
Many Governors may not be familiar with looking at and understanding data.  There is a large volume 
of data available.  It is essential that every Governing Body has both a finance and data expert with 
the skills to fully understand and interpret the full detail of the finance and performance data 
available.  These Governors should make sure that the wider Governing Body has an understanding of 
the school’s performance and finances. 
 

http://www.nga.org.uk/Guidance/Holding-your-school-to-account/Monitoring-Performance/Knowing-Your-School.aspx
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The Principal/Executive Principal and school should not be the only source of information for 
Governing Bodies.  Governors need to make sure that they periodically see objective data from other 
sources so that they can feel empowered to ask pertinent and searching questions.   
 
Governing Bodies also receive Data Dashboards for consideration at each LGB meeting.   These refer 
to a range of data - from attendance statistics to academic achievement to information relating to 
behavioural matters.  It is expected that the Principal/Executive Principal will verbally supplement the 
reports at each LGB meeting, prior to responding to Governors’ questions and comments. 
 
At the time of writing, significant work is being undertaken relating to data capture and reporting, 
aiming to increase the robustness and timeliness of school-specific and Trust-wide data.  One objective 
is to assist LGBs in bench-marking their schools’ performance (on multiple measures) against others 
within the Trust and externally. 
 
The DfE collects data about schools and publishes it in performance tables for everyone to see on 
GOV.UK. This helps to ensure that there is sufficient transparency and public accountability for school 
performance.  The performance tables provide information on pupil attainment and progress, school 
finances, pupil absence and school workforce.  They also contain the most recent overall Ofsted 
judgement on each school and a link to inspection reports. 
 
Other sources of data include Ofsted school performance dashboards, which are short reports for 
schools in England to explain schools’ performance in a clear and simple way.  The reports show how 
well schools are performing compared to national averages and to similar schools.  
 
Analyse school performance (ASP) is the replacement to RAISEonline. This is a secure system where 
DfE users, Schools, Academies, Multi-Academy Trusts, Local Authorities, Ofsted and Governors can 
access detailed performance data to help support school improvement. 
 
Overseeing financial performance 
 
Governing Bodies are responsible for the proper stewardship of funds and for ensuring economy, 
efficiency and effectiveness in their use - the three key elements of value for money.  Governors must 
ensure they use their discretion reasonably, taking into account all relevant guidance on accountability 
or propriety.   
 
Sound financial management and controls are essential to Academies because they provide an 
effective framework for financial planning and accountability whilst safeguarding the effective use of 
public funds. 
 
The ESFA Academies Financial Handbook sets out the financial framework for Academy Trusts, 
reflecting their status as companies, charities and public bodies.  Compliance with the Handbook is a 
requirement, as set out in the Trust’s Funding Agreement with the Secretary of State. 

 
Governing Bodies are responsible for making sure their school’s money is well spent.  They should do 
this by ensuring they have at least one Governor with specific, relevant skills and experience of 
financial matters who can raise questions such as: 
 
 Is the school allocating its resources in line with its strategic priorities? 
 Is the school making full use of all its assets and efficient use of all its financial resources? 
 Are other schools buying things more cheaply or getting better results with less spending per 

pupil? 
 How can the school get better value for money from its budget? 

https://www.gov.uk/school-performance-tables
https://www.gov.uk/government/publications/academies-financial-handbook
http://wellspring.wellspringacademysites.co.uk/wp-content/uploads/sites/2/2013/01/WAT-Master-Funding.pdf
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The Trust provides a suite of financial information for consideration by LGBs.  This includes proposed 
budgets and budget monitoring reports.  The latter are provided for each meeting, though LGBs are 
encouraged to consider them in more detail at least once a term. 
 
The DfE provides a range of financial information about both maintained schools and Academies.  As 
with performance, Governors can use this information to compare spending against that of similar 
schools.  Benchmarking financial information in this way helps Governors to question whether 
resources could be used more efficiently.  For example if the cost of energy seems high compared to 
similar schools, are there opportunities for investment in energy-saving devices to reduce the cost? 
 
Loans to schools 
 
Academies within Wellspring are able to apply for loans from the Trust, which are funded from the 
Trust’s Reserves.  The Policy is located in Documents section on Trust Governor.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

https://www.education.gov.uk/sfb/login.aspx
https://www.gov.uk/school-performance-tables
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School Inspection 
 
Notice of an inspection 

Ofsted will notify the school of its inspection at around midday on the working day before the start of 
the inspection. 
 
Ofsted can inspect any school without notice where judged appropriate.  In such cases, the lead 
inspector will normally phone the school about 15 minutes before arriving. 
 
Before the inspection begins 

Ofsted provides schools with a letter to tell all parents of pupils at the school about the inspection and 
options for providing their views.  Ofsted also asks schools to notify other relevant bodies of the 
inspection, including those providing alternative provision for pupils. 
 
Inspectors will look at Parent View to see the views of parents.  Inspectors will also take into account 
the results of any past parent surveys, or other surveys carried out by the school. 
 
During the inspection 

The inspection will normally last two full days.  Inspectors will spend most of their time observing 
lessons and gathering evidence to inform their judgements. 
 
Inspectors will talk to a range of pupils and staff about important aspects of the school’s work. 
Inspectors will also take account of external views of the school’s performance.  This may include any 
evaluation of the school’s performance by the Local Authority. 
 
Inspectors will make their final judgements when all the evidence has been collected and considered. 
 
The lead inspector will ensure that the Principal/Executive Principal and senior staff: 

 are kept up to date about the inspection 

 understand how the inspection team reaches its judgements 

 have opportunities to clarify how evidence is used to reach judgements 

 have the opportunity to present evidence. 
 
Inspectors will invite the school’s Principal/Executive Principal to: 

 take part in joint lesson observations, as agreed with the lead inspector 

 receive regular updates from the lead inspector. 
 
They will also normally: 

 attend the formal inspection team meetings at the end of each day of the inspection 

 comment on the inspectors’ recommendations to ensure that they understand them 

 give oral feedback to teachers and other staff about the work they see. 
 
Feedback 

Before leaving the school, the lead inspector must make clear: 

 the grades awarded for each judgement 

 that these grades are provisional and may be subject to change following quality assurance 
procedures and should remain confidential 

 that the written report will mention the main points in the feedback 
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 how the report will be published 

 the complaints procedure 

 where relevant, the implications of the school being judged as Requires Improvement 

 where relevant, the implications of the school being placed in Special Measures or deemed to have 
serious weaknesses. 

 
The inspection team will explain its judgements to the senior leadership team and those responsible 
for the governance of the school.  The school should invite all of those responsible for the governance 
of the school to hear the feedback. 
 
After the inspection visit 

The lead inspector will write a report setting out the inspection findings.  Ofsted sends the draft report 
to the school for a factual accuracy check, usually within 10 working days of the end of the inspection.  
The school has 1 working day to comment on the draft. 
 
If Ofsted places the school in a category of concern there will be 5 days for the school to comment on 
the draft.  Ofsted publishes the final report on the Ofsted website within 19 working days of the end 
of the inspection.  If Ofsted judges the school Inadequate, the report is usually published within 28 
working days of the end of the inspection. 
 
A copy of the report is sent to: 

 the school’s Principal/Executive Principal 

 the Governing Body or the Academy Trust  

 other prescribed persons, such as the Department for Education (DfE) or the Education & Skills 
Funding Agency (ESFA). 

 
The school must also supply a copy of the report to all parents of pupils registered at the school. 
 
Inspectors will seek evidence of the impact of those responsible for governance.  In a multi-academy 
trust this may include meeting with a local governing body where relevant responsibilities are 
devolved in accordance with the scheme of delegation. 
 
As per the Ofsted School Inspection Handbook, September 2018, inspectors will consider whether 
Governors: 

 work effectively with leaders to communicate the vision, ethos and strategic direction of the school 
and develop a culture of ambition 

 provide a balance of challenge and support to leaders, understanding the strengths and areas 
needing improvement at the school 

 provide support for an effective Principal/Executive Principal or are hindering school improvement 
because of a lack of understanding of the issues facing the school 

 performance manage the Principal/Executive Principal rigorously 

 understand the impact of teaching, learning and assessment on the progress of pupils currently in 
the school 

 ensure that assessment information from leaders provides Governors with sufficient and accurate 
information to ask probing questions about outcomes for pupils 

 ensure that the school’s finances are properly managed and can evaluate how the school is using 
the pupil premium, Year 7 literacy and numeracy catch-up premium, primary PE and sport 
premium, and special educational needs funding 

 are transparent and accountable, including recruitment of staff, governance structures, 
attendance at meetings and contact with parents. 
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Governors are encouraged to refer to The Key’s help-sheet (Appendix 1), which contains suggestions 
of possible questions that inspectors might ask Governors about each of the following areas: 
 

 Governors' understanding of their role and the school 

 Use of funding  

 Safeguarding 

 Pupil achievement 

 Quality of teaching  

 British values. 
 
The help-sheet also features questions specific to:  

 Primary schools   

 Secondary schools  

 Nursery schools 

 Special schools. 
 

Timing of inspections (indicative) 

Inspections can take place at any point after the end of the first five working school days in the autumn 
term.  For example, if pupils return to school on a Wednesday, inspection can take place as early as 
the following Wednesday.  A school can ask to defer or cancel an inspection, but only in exceptional 
circumstances.   How often Ofsted inspects a school depends on the findings of its previous inspection. 

New schools 

Ofsted usually inspects all new schools, including academies, in the first three years after they open. 
This normally happens in the school’s third year. 

Schools judged ‘Outstanding’ 

Some schools judged ‘Outstanding’ at their most recent inspection are exempt from routine 
inspection.  However, Ofsted can inspect them if Her Majesty’s Chief Inspector or the Secretary of 
State for Education has concerns about their performance.  Ofsted may also inspect these schools as 
part of our survey work. 

This exemption doesn’t apply to maintained nursery schools, special schools or pupil referral units 
(PRUs).  

Schools judged ‘Good’ 

A school judged ‘Good’ at its most recent inspection will normally receive a one day short inspection, 
approximately every 4 years, as long as the quality of education remains good.  However, some good 
schools will automatically receive a two day full inspection if Ofsted’s risk assessment process indicates 
that the school’s performance may have deteriorated significantly. 

If a school shows improved performance at its short inspection to the extent that it could become 
outstanding if it received a full inspection, the next inspection will be a full inspection.  This will 
normally happen within 1 to 2 years.  Similarly, if a lead inspector is not satisfied at a short inspection 
that the school would receive at least its current grade if it received a full inspection, the next 
inspection will be a full inspection within 2 years.  The school’s current overall effectiveness judgement 
will not change as a result of the short inspection. 

Ofsted will convert short inspections to full inspections within 48 hours if evidence suggests that the 
school may be inadequate or there are serious concerns about safeguarding, pupils’ behaviour or the 
quality of education. 
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Schools judged ‘Requires Improvement’ 

Ofsted may monitor a school judged Requires Improvement.  This will not normally apply to a school 
that has been judged Requires Improvement for the first time.  The school will usually have a full re-
inspection within 30 months of the school’s last full inspection. 

Schools judged ‘Inadequate’ 

When Ofsted judges a school Inadequate it is placed in the 'category of concern’.  This means Ofsted 
judges the school either to have serious weaknesses or to require special measures. 

Maintained schools: the Secretary of State will issue an academy order to a maintained school which 
is judged inadequate.  The school will then become a sponsored academy.  Ofsted will not usually 
monitor the school at this stage unless there are safeguarding concerns or there is a delay in the school 
becoming a sponsored academy. 

Academies: if an academy is judged inadequate and placed in a category of concern, Ofsted will 
monitor the school.  It may be re-brokered to a different multi-academy trust.  Ofsted will not usually 
carry out any monitoring inspections at this stage. 

If an academy is judged as having serious weaknesses or requiring special measures and is not re-
brokered to a new multi-academy trust, Ofsted will monitor the school to check its progress.  Ofsted 
will then carry out a full inspection within 30 months of the academy’s last full inspection. 
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Other information for Governors 
 
Assurance by the Trust 

Wellspring is increasingly developing mechanisms for providing further assurance to the Trust Board 
and Governing Bodies regarding various aspects of each Academy.  In addition to the peer reviews of 
teaching and learning which are conducted by the CEO and other members of the Academy Leadership 
Teams, other assurance measures have been developed in the last year.  A key development has been 
the Wellspring Assurance Framework (WAF), which provides feedback to Trust Management, LGBs 
and the Board regarding a series of measures relating to core areas of activity, such as financial 
controls, school standards and Estates Management. 
 
WAF reviews are generally conducted three times per year, with outcomes being the subject of 
discussion between the Trust CEO and Support Centre heads of service, the Chair of the LGB and the 
Academy Leader.  Subsequently, the reports are provided to LGBs, in order that the outcomes can be 
considered. 
 
Operational Risk Registers are also produced at least termly, in order that the Trust, Academy 
management and LGBs are fully aware of risks. 
 
General Data Protection Regulations (GDPR) 

The introduction of the GDPR has brought into sharper focus the need for organisations to understand 
how data is collected, processed, stored and shared.  The Trust and its Academies collect a vast 
amount of data on a daily basis.  The Trust Support Services and its Academies have each established 
‘Information Registers’ that detail how we process personal and sensitive data.  Information Owners 
maintain these documents when existing processes change or new processes are introduced. 
Governors should all be aware of GDPR and are all encouraged to complete the Trust's GDPR 
Awareness Module. 
 
Liability  

The Governing Body is responsible for the conduct of its school(s). However, individuals are generally 
protected from personal liability.  Provided they act honestly, reasonably and in good faith, liability 
will not fall on individuals.  Refer to Section 7 of the Local Governing Body Constitution & Standing 
Orders regarding indemnity located in Documents section on Trust Governor. 
 
School visits  

Governors need to know their school if accountability is going to be robust and their vision for the 
school is to be achieved.  Many Governors find that visiting, particularly during the day, is a helpful 
way to find out more about the school.  Through pre-arranged visits that have a clear focus, Governors 
can see whether the school is implementing the policies and improvement plans they have signed off 
and how they are working in practice.  Visits also provide an opportunity to talk with pupils, staff and 
parents to gather their views. 
 
Governors are not inspectors and it is not their role to assess the quality or method of teaching or 
extent of learning.  They are also not school managers and should make sure they do not interfere in 
the day-to-day running of the school.  Both are the role of the Principal/Executive Principal. If 
Governors wish to spend time within a classroom, they need to be very clear why they are doing so. 
 
Apart from attending the various meetings of the LGB, there are four main situations where Governors 
might visit one of the schools: 
 

https://goo.gl/forms/Z36Pj1rXTkskWpW12
https://goo.gl/forms/Z36Pj1rXTkskWpW12
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(a) to meet with staff in relation to the Governor’s Link Governor role 
(b) to meet the Principal/Executive Principal for a general discussion about the school 
(c) to undertake a ‘learning walk’ or tour of the school 
(d) to attend a school event. 
 
All of these will help Governors in different ways to become more familiar with the school.  
 
Governors’ visits must always be non-threatening and be undertaken in the context of gaining 
knowledge of how the visited school(s) operate. Governors are visitors and as such should follow the 
same approach to making a visit as any other visitor.  There are three important stages which 
Governors should always follow: 
 
Before the visit 

Be clear about the purpose of the visit. 
Arrange the visit: with very rare exceptions, all visits should be pre-arranged.   
 
During the visit 

Sign in: Governors should sign in on arrival and wear the badge provided by reception staff at all times. 
Meet the Principal/Executive Principal or link staff member at the start of the visit. 
Be accompanied: Governors should be accompanied during the course of their visit, especially if they 
are moving around the school and visiting classrooms. 
 
Some important do’s and don’ts 
 
Governors are visiting the school as representatives of the Local Governing Body and have no 
individual power or status, and they should not: 
 
• act like an inspector, with a clipboard or notebook 
• conduct a lesson observation or make judgements on teaching 
• interrupt a teacher during a lesson 
• take on a teaching role, or discuss irrelevant issues with the pupils. 
• make visits during a school OFSTED inspection or (e.g.) SATs week. 
• make promises to staff on behalf of the Governing Body 
• criticise or appear to criticise the school in any respect in front of staff or pupils. 

Governors should: 
 
• respect confidentiality 
• recognise that sometimes it might be appropriate to leave a classroom should a situation arise 
which might become more problematic, e.g. a behaviour outburst 
 
After the visit 

 Thank staff and pupils 

 Raise any concerns: if as a result of a visit, a Governor has concerns about any aspect of what 
they have seen or heard, they should discuss that with the Principal/Executive Principal and/or 
the Chair of Governors at the earliest opportunity. 

 Sign out 

 Report to the LGB by means of a report. 

On occasions some Governors may have reason to go into a school for reasons not related to being a 
Governor (e.g. as the parent of a pupil, or to undertake an activity with pupils or to support teaching 
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and learning).  These are not Governor visits  and should be arranged and conducted as for any other 
visitor. 
 
Whistleblowing 

All Academies have adopted a Trust-wide Whistleblowing Policy.  

 
The Trust Governor 

LGBs within Wellspring are encouraged to use The Trust Governor, which is software designed 
specifically for use by governing bodies and Boards/Committees in Academy Trusts.  It is a cloud-based 
platform which provides a paperless meeting environment.  It has extensive features which include a 
mechanism for email communications, document management, a discussion forum and a number of 
other features.  It also holds profile information and key reference documents. 
 
The Trust Governor can be accessed using a laptop, tablet, or even a mobile phone.  
 
A detailed user guide is available for Governors’ information.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://wellspring.wellspringacademysites.co.uk/wp-content/uploads/sites/2/2018/01/Whistleblowing-Policy-Final.pdf
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The Link Governor role  
 
A Link Governor takes a particular interest in an aspect of Academy business on behalf of the whole 
Governing Body.  Their role is one of quality assurance (QA) on behalf of the Governing Body.  
 
This arrangement should ensure that the Governing Body has sufficient insight into the mechanics of 
the Academy to be able to perform their statutory function.  
 
Link Governor reports are scheduled for consideration at specific Governing Body meetings 
throughout the year.  
 
Link Governors are responsible for making arrangements with the key staff at the Academy to enable 
them to carry out their monitoring role.  Link Governors are responsible for compiling their reports for 
the Governing Body and for doing so in good time to enable reports to be circulated prior to 
meetings.  Link Governor reports should be produced in writing and circulated in advance of the 
meeting, then supplemented verbally at the meeting by the Link Governor, who is expected to 
respond to questions/comments from the other Governors.   
 
In some instances the Link Governor’s ‘link person’ on the staff team will accompany the Link Governor 
to the Governing Body meeting. 
 
In instances where there is a federated Governing Body (i.e., the Governing Body oversees more than 
one school), the same Governor may fulfil the Link Governor role at each school within the 
federation.  In such instances, the Link Governor may prefer the meetings with the relevant senior 
managers at each of the schools to take place at the same time.  Alternatively, the Governing Body 
may wish to appoint more than one Link Governor per specialist area in some instances, in order that 
different people focus on liaison with different schools. 
 
Guidance for Link Governors 

Networks of Link Governors are established, co-ordinated by Regional Governance Officers. 
 
Detailed Guidance for Link Governors is contained in Section C of this Handbook. 
 
Link Governor areas of responsibility 

The effectiveness of arrangements for Link Governance has a direct bearing upon the effectiveness of 
leadership and management and the Academy overall.  Link Governors satisfy themselves about 
arrangements and provision in their area of focus in order to provide assurance to the Governing Body 
as a whole.   Trust employees should not occupy Link Governor roles. 
 
The Wellspring portfolio of Academies is diverse.  The Trust Board celebrates the fact that Academies 
and communities are unique and may thus have their own distinct governance and oversight needs. 
Where Governing Bodies make different/additional Link Governor arrangements they are asked to 
define descriptions for the roles and notify the Trust.  This is not requested in cases where the Link 
Governor role remains substantially the same and the role title is changed.  
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Proposed Link Governor roles are outlined below: 
  

Leadership & Management (Chair) 
 

 
Priorities 
 Detailed review of relevant sections of latest WAF report 
 Quality of leadership and management of the Academy 
 Effectiveness of the leadership of the LGB  
 Principal appraisal 
 Overview of the Performance Management of staff 
 Policies and policy review 
 Website compliance 
 Quality of the Academy self-appraisal and development plan 
 External validation and peer reviews 
 Dealing with complaints. 
  
Standards & Achievement 

 

 
Priorities 
 Detailed review of relevant sections of latest WAF report 
 Monitoring of progress, standards and achievement data including progress against 

 targets 
 Key benchmark years and nationally reported standards 
 Improving outcomes  
 Levels of literacy and numeracy. 
  
Business & Finance (including Procurement) 

 

 
Priorities 
 Detailed review of relevant sections of latest WAF report 
 Review and monitoring of monthly Management Accounts 
 Annual budget setting 
 Contracts, HR and payroll 
 Identify link between expenditure and impact 
 Use of specific funding, e.g. Pupil Premium 
 Audit compliance and assurance 
 QA on Conflict of Interest 
 Monitoring of Value for money principles 
 Opportunities for generating additional revenue 
 Procurement. 
  
Behaviour & Attendance  

 

 
Priorities 
 Detailed review of relevant sections of latest WAF report 
 Personal development, behaviour and welfare 
 Behaviour initiatives and impact 
 Exclusions 
 Pastoral care  
 Attendance & Punctuality (including review of strategies used to improve attendance) 
 SEAL (Social and Emotional Aspects of Learning). 
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Key Pupil Groups 

 

 
Priorities 
 Detailed review of relevant sections of latest WAF report 
 Provision for key groups 
 Provision for Looked After Children (LAC) 
 Assessment in Early Years 
 Interventions and impact 
 Outcomes for pupils in relation to key groups, such as those receiving Pupil Premium 

 (PP) and those for whom English is an additional language (EAL) 
 Quality of teaching, learning and assessment in relation to key groups 
 Provision for pupils with Special Educational Needs and Disabilities (SEND) and liaison 

 with the SENDCO (SEND Co-ordinator) 
 ‘Narrowing the Gap’. 
 

Safeguarding 
 

Priorities 
 Detailed review of relevant sections of latest WAF report 
 Safeguarding 
 Self-review 
 Culture of safety (including e-safety) 
 Educational visits, risk assessments 
 Incident recording and reporting 
 Exclusions 
 Common Assessment Framework (CAF) 
 Safer recruitment policies and compliance 
 Systems for identifying pupils at risk 
 Single Central Record review. 
 
Teaching, Learning & Staffing 

 

Priorities 
 Detailed review of relevant sections of latest WAF report 
 Quality of teaching 
 Staff CPD 
 Induction and monitoring of Newly Qualified Teachers (NQTs) 
 Induction of all other new staff  
 Monitoring of Initial Teacher Training (ITT) 
 Analysis of starters and leavers, including a review of exit questionnaires 
 Review of staffing structure to enhance teaching and learning 
 SMSC (Spiritual, Moral, Social & Cultural) development 
 Curriculum leadership and resource management (including ICT) 
 Quality of the learning environment. 
 
Community Engagement  

 

Priorities 
 Detailed review of relevant sections of latest WAF report 
 Pursuing/initiating opportunities for community engagement and impact 
 Communication to parents 
 Pupil Voice 
 Staff Voice 
 Other stakeholders 
 Before & after Academy provision. 



38 
 

 
 
Additional roles (where relevant) 
 
Health & Safety and Estates Management  

Priorities 
 Detailed review of relevant sections of latest WAF report 
 Monitoring system 
 Current H&S priorities for the academy 
 Health and Safety Policies 
 Emergency drills/alarm activations 
 Termly whole Academy inspection 
 Adverse events/accidents/incidents 
 Category A-C visits and trips 
 Vehicle driver compliance 
 Health & Safety related improvements in Academy facilities 
 Staff training. 
 
Careers Education and Guidance  

Priorities 
 Detailed review of relevant sections of latest WAF report 
 Be familiar with the DfE statutory ‘Careers guidance and access for education and training 

 providers’ and the provisions that it sets out 
 Ensure the careers strategy is embedded throughout the curriculum, including PSHE, to 

 ensure that all pupils receive stable and structured careers advice  
 Ensure that the strategy reflects the ‘Gatsby Benchmarks’ and sets out an excellent 

 careers programme 
 Monitor how the school addresses gender stereotypes in relation to career opportunities, 

 particularly within science, technology, engineering and mathematics (STEM) career 
 opportunities 
 Monitor the support provided to different pupil groups and the support available to 

 individual pupils who are identified as being at risk of not participating in post-16 
 education, employment or training. 

 
 
Link Governor Reports 

In order that reports from Link Governors are included in the Governing Body’s annual calendar, Chairs 
and Principals/Executive Principals are asked to devise a reporting schedule that can be circulated to 
all Governors early in the academic year.   
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Local Governing Body Meetings 

Within the Local Governing Body Standing Orders, LGBs are required to meet at least seven times a 
year.  Six of the meetings – one in each half-term – consider the range of business relating to a 
Governing Body’s role in Wellspring.  The seventh LGB meeting is usually held late in the academic 
year and focuses on reviewing and planning. 
 
Informal meetings 
 
LGBs may also wish to hold additional informal meetings, where the agenda is determined entirely by 
the Governing Body.  These provide an excellent opportunity for collective LGB training and 
development or to engage in in-depth discussions on particular subjects which the LGB would like to 
consider. 
 
Meeting Agendas 
 
Although some agenda items will be academy-specific, others will be generic and will apply to all LGBs 
within the Trust, in order to ensure effective communications and co-ordination across the 
governance structure. 
 
In order that all LGB business is covered within the academic year, a table of ‘key agenda items’ is 
shown on the next page, indicating which matters LGBs are expected to consider at each of the 
meetings. 
 
Initial meeting of a newly-formed Governing Body 
 
With regard to the first meeting of a newly-formed Local Governing Body, the agenda will include the 
following: 
 
The text in brackets denotes which person will lead on the agenda item 
 

 Trust Scheme of Delegation by which the school is governed (Trust representative) 
 Incorporation of the body & welcome (Trust/Clerk) 
 Election of Chair (Clerk) 
 Apologies (Chair) 
 Election of Vice-Chair (Chair) 
 Declarations of Interest (Chair)  
 Note Code of Conduct, including re Conflicts of Interests (Chair)  
 Appointment of members of Pay Committee / LGB Panels (as required) (Chair)  
 Appointment of Link Governors (Chair)  
 Agree Link Governor Reporting Schedule (Chair) 
 Noting of the Trust’s Financial Regulations (Chair) 
 Any matters relating to conversion of predecessor school to new Academy: Conversion Fund, 

Buildings Surveys, Maintenance Plan, Areas identified for CIF funding etc (Trust) 
 Academy Vision and Aims (Chair/CEO/Principal) 
 Academy Development Plan (proposed by Principal) 
 Trust Matters (Chair/CEO) 

 Consideration of latest Trust Board Report 
 Questions of/feedback to the Trust 

 Agree dates for future meetings (Chair) 
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Key Agenda Items 

With regard to the six core LGB meetings in the academic year, details of the generic items for inclusion 
are outlined below.  These will not necessarily appear on the agendas in the order listed: 
 

Agenda item Aut 1 Aut 2 Spring 
1 

Spring 
2 

Sum 1 Sum 2 Sum 3 

Procedural items 

Attendance & apologies √ √ √ √ √ √ √ 

Declarations of interests in agenda 
items (if any) √ √ √ √ √ √ √ 

Minutes of the previous meeting √ √ √ √ √ √ √ 

Matters arising √ √ √ √ √ √ √ 

Confirmation of date, time and 
location of next meeting √ √ √ √ √ √ √ 

Setting of annual meeting 
calendar 

     
√ 

 

Setting of Link Governor Schedule       √ 

Completion of revised Register of 
Interest forms √ 

      

Noting of revised Governor 
Handbook √ 

      

Elections/appointments 

Reminder of timeline regarding 
election of Chair and Vice-Chair 

      
√ 

Election of Chair and Vice-Chair 
(timing dependant on LGB’s 
preference) 

√ 
     

√ 

Appointment of Link Governors, 
Pay Panel and any other 
committees (timing dependant on 
LGB’s preference) 

√ 
     

√ 

Reviewing the Academy’s performance/finances 

Review and adoption of Academy 
Development Plan 

 
√ 

 
√ 

 
√ 

 

Review of Wellspring Assurance 
Framework Reports and Risk 
Registers 

 
√ 

 
√ 

 
√ 
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Agenda item Aut 1 
 

Aut 2 Spring 
1 

Spring 
2 

Sum 1 
 

Sum 2 
 

Sum 3 

Consideration of Data Dashboards √ √ √ √ √ √  

Approval of Academy budget for 
next academic year incl. 
consideration of revised staffing 
structure and estates matters 
(with input from Finance Link 
Governor and Trust Finance Rep) 

     
√ 

 

Receipt  of Management Accounts 
(inc/exp v budget) √ √ √ √ √ √ 

 

Detailed consideration of financial 
position (with input from Finance 
Link Governor and Trust Finance 
Rep) 

 
√ 

 
√ 

 
√ 

 

Pupil Premium Report incl. Impact 
Analysis for previous year  √ 

      

Pupil Premium allocation 
and  targets for current year √ 

      

Sports Premium Report incl. 
Impact Analysis for previous year √ 

      

Sports Premium allocation and 
targets for current year √ 

      

Other matters 

Annual Update regarding Equality 
objectives  √ 

      

Report re recent Hearings/Appeals 
Panels √ 

 
√ 

 
√ 

  

GDPR Update incl. reports of data 
breaches and near misses 

 
√ √ √ 

 
√ 

 

SATS/GCSE results (if applicable)  
√ 

      

Admission arrangements incl 
Published Admission Number 
(PAN) 

√ 
      

Academy staffing update √ 
 

√ 
 

√ 
  

Annual data pack (Trust-Wide)  
√ 
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Agenda item Aut 1 
 

Aut 2 Spring 
1  

Spring 
2 

Sum 1 
 

Sum 2 
 

Sum 3 

Reference to latest Academies 
Financial Handbook and 
Wellspring Financial Regulations 

√ 
 

     

Receipt of Trust Annual Report  
√ 

     

Confirmation of awareness with 
Keeping Children Safe in 
Education and Prevent guidance 

√ 
 

     

Noting of Policy Review Schedule √ 
 

     

Review and adoption of updated 
Academy policies 

As required 

Consideration of any expenditure 
requiring LGB approval 

As required 

Consideration of Pay Committee 
feedback 

 
√ 

    

 

Celebrations and achievements √ √ √ √ √ √ 

 

Consideration of any matters 
highlighted by Internal Auditors 

As 
required 

Consideration of Academy’s 
annual Safeguarding Report  

As required by Local Authority 

Noting of Trust Annual 
Safeguarding and Health & Safety 
Reports provided to the Board 

  √    

 

Any other relevant business (as 
notified to Chair) √ √ √ √ √ √ 

 

LGB’s skills performance 

Circulation of annual Training and 
Development Programme √       

Circulation of provisional dates for 
T & D sessions       √ 

Review of LGB’s skills and 
effectiveness audits    √    √ 

Review and adoption of 
Governance Development Plan  √  √   √ 

Review of LGB’s annual 
attendance       √ 
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Agenda item Aut 1 
 

Aut 2 Spring 1 
 

Spring 2 
 

Sum 1 
 

Sum 2 
 

Sum 3 

T & D: opportunities, feedback 
from attendees etc √ √ √ √ √ √  

LGB Feedback relating to 
Governor Handbook        √ 

Interaction with the Trust 

Consideration of latest Trust Board 
Report (usually at 5 LGB meetings) 

As required 

Questions/feedback to the Trust  √ √ √ √ √ √ √ 

Any proposals regarding Cluster 
Network and/or Chairs’ meetings √ √  √   √ 

Feedback from Cluster Network 
Meeting  √      

Adoption of relevant Trust-wide 
policies  

As required 

 

Link Governor Reports 

Leadership & Management Agreed locally  

Standards & Achievement Agreed locally 

Business & Finance (incl Procurement) Agreed locally 

Behaviour & Attendance Agreed locally 

Key Pupil Groups  Agreed locally 

Safeguarding Agreed locally 

Teaching, Learning & Staffing Agreed locally 

Community Engagement Agreed locally 

Others (as identified locally) Agreed locally 
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Appendix 1 

Preparing for Ofsted – a checklist for schools (The Key) 

 
We worked with two of our associate education experts, David Driscoll and Gulshan Kayembe, to 
produce this document summarising tasks to be carried out at different stages of a section 5 
inspection.  It includes tasks based on information set out in Ofsted’s School Inspection Handbook, as 
well as other tasks suggested by David and Gulshan. 
  

To be prepared for the initial phone call 
  

Things to check regularly ✓ 

Is the school’s self-evaluation up to date? 
Ensure that it has been updated to reflect progress the school has made through the year. 
 

  

Is the school improvement plan (SIP) up-to-date? 
A robust SIP should be in place, and (preferably) include annotations to show how it is being 
monitored and which actions have been completed. Any updates in the plan should also 
highlight the impact of completed actions. 

  

 Is the school website up-to-date? 
The school website should provide information for multiple audiences: external visitors 
(including Ofsted), pupils, parents and staff. It should also include all statutory information. 

  

Do all key leaders and Governors understand the most recent published data about the 
school? 
It is helpful for middle leaders, senior leaders and Governors to have a good knowledge of 
the latest set of published data, along with key trends and areas of strength and weakness. 

  

 

 
During the initial notification phone call 
  
The phone call notifying the school of a section 5 inspection will usually take place during the 
afternoon on the working day before the inspection. The phone call will be with the inspection support 
administrator. 
If the Headteacher is unavailable, Ofsted will ask to speak to the most senior member of staff available. 
The school will receive formal confirmation of the inspection by email after this phone call. 
 

During the initial notification phone call you will need to: 

Confirm the number of pupils on roll at the school, the governance arrangements for the school 
and whether the school has any special educational needs (SEN) or additional resource provisio 

https://www.gov.uk/government/publications/school-inspection-handbook-from-september-2015
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Confirm the number of pupils on roll at the school, the governance arrangements for the school 
and whether the school has any special educational needs or additional resource provision 

Provide the email address you would like Ofsted to use 

 
During the initial phone call with the lead inspector 
 
Once Ofsted has informed the school of the inspection, the lead inspector will contact the school 
and ask to speak to the Headteacher. This call will be short and focused on practical issues. 
 
You should have any questions which you need to ask the inspectors to help you prepare for 
inspection ready. 
  

It may be helpful for the member of staff taking the phone call to note: 

The names of the inspectors, and when each will arrive and leave 

The times of the: 
o    Start of the inspection 
o    End of the inspection 
o    Meeting with the chair of Governors and/or those responsible for governance 
o    Feedback meeting with the governing board (to include as many Governors as possible) 

The times of any other key meetings 

 
In this initial discussion with the lead inspector, you will be asked for the information below: 
 

Information required: 

Whether any pupils attend off-site provision, either full or part-time (inspectors must ask the 
school about the registration status of any alternative providers that it uses, and any provider of 
alternative provision must be registered as an independent school if it caters full-time for 5 or 
more pupils of compulsory school age) 

Whether the school has an off-site unit to cater for pupils with behaviour or attendance 
difficulties, either run by the school or in partnership with other schools 

Details of any boarding arrangements, including the number and gender of boarders, address of 
the facility and number of staff employed 
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Details of any specialist resourced provision, and, if the school has an SEN resource base: 
o    The number of pupils and the range of needs catered for by the specially resourced 

provision, together with pupils’ timetables, including when they are taught within 
mainstream classes (with and without support) and when they receive specialist support 
in separate resourced provision 

o    The type(s) of language/communication systems used (if the specialist provision is for 
deaf pupils, it is important to establish whether a British sign language interpreter is 
required when meeting with the pupils) 

o    Staffing arrangements and details of any outreach services provided by the resourced 
provision 

Details of the governance structure of the school (governance structures can be checked with the 
Headteacher as part of the initial call, and where multi-academy trusts (MATs) have delegated 
responsibility to local governing bodies, this should be set out in a statement of delegation) 

The names of other schools for whom you provide support or who support you, along with details 
of any activity over the previous 12 months 

Details of who inspectors can meet with to discuss the effectiveness of external support, i.e., a 
local authority (LA) representative for a maintained school, or an academy chain/MAT 
representative for an academy 

 
During the initial phone call, the lead inspector will request that a number of documents are made 
available at the start of the inspection (see the section headed ‘On the morning of the first day of 
inspection’ below). 
 
After the initial phone calls: 

The following tasks should be completed: 

Place a notice in the entrance to the school and on the school website informing parents and 
carers of the dates of the inspection (there is no set format for this notice) 

Place a link on your school’s website to the Parent View website: 
https://parentview.ofsted.gov.uk/ 

Distribute a letter to parents and carers (Ofsted provides a standard letter for this purpose) 

Send all staff the link to the online Ofsted questionnaire (received from the inspection co-
ordinator alongside the formal notification of inspection) 
Decide which pupils will complete the Ofsted pupil questionnaire and when they will do so, and 
make sure that these pupils receive the link to the electronic questionnaire  

Notify the appropriate authority, usually the chair of Governors 
Arrange a time for the chair of Governors and/or those responsible for governance to meet the 
lead inspector during the inspection 
If you are an academy which is part of a multi-academy trust, arrange a time for the chief 
executive officer/their delegate (or equivalent) to meet the lead inspector during the inspection 

https://parentview.ofsted.gov.uk/
https://parentview.ofsted.gov.uk/
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Notify the LA, academy chain or other responsible body 
Arrange a time for the representative to meet or speak on the phone with the lead inspector 
during the inspection as discussed with the lead inspector (this does not apply to stand-alone 
academy convertors) 

 

It is also helpful to: 

Organise a room for the inspectors’ base, with arrangements for refreshments and lunch 

Arrange parking, where necessary 

 
On the morning of the first day of inspection: 

You will need to provide: 

A summary of any school self-evaluation or equivalent and the current SIP 

The school timetable, current staff list and times for the school day, along with any information 
about pre-planned interruptions to normal school routines during the inspection. (It may also be 
helpful to include information on for example setting/ability groups, groups being taught by 
support staff, and musical tuition.) 

The single central record (SCR) of the checks and vetting of all staff working with pupils 

Records and analysis of exclusions, pupils taken off roll, incidents of poor behaviour and any use 
of internal isolation 

Records and analyses of bullying, discriminatory and prejudicial behaviour 

A list of referrals made to the designated person for safeguarding in the school and those who 
were subsequently referred to the LA, along with brief details of the resolution 

A list of all pupils who are open cases to children’s services/social care and for whom there is a 
multi-agency plan 

Up-to-date attendance analysis for all groups of pupils 

Records of the evaluation of the quality of teaching, learning and assessment 

Information about the school’s performance management arrangements 

Documented evidence of the work of Governors and their priorities 
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Any reports of external evaluation of the school, including any review of governance or use of the 
pupil premium funding 

  

It may also be helpful to: 

·   Provide a summary of the school’s analysis of assessment information for each year group, subject 
and for different groups of pupils 

·    Ensure that teachers have pupils’ written work/books readily available in their classrooms  if key 
assessed pieces of work are not in pupils’ books or folders, it may be helpful to ensure these are 
provided to inspectors when they visit lessons so they see the full range of work and assessment 

·      Provide case studies (which can be oral rather than written) to demonstrate how different 
groups of pupils, especially those who are disadvantaged and/or vulnerable, are supported to 
develop and achieve (inspectors must look at a small sample of case studies about the 
experience of these pupils at some point during the inspection) 

·     Provide any other evidence to support self-evaluation judgements, especially where these are 
better than data from external examinations and tests suggests 
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GUIDANCE FOR LINK 
GOVERNORS 
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Guidance for Link Governors in the following roles: 
 

1 Leadership & Management 
 

2 Standards & Achievement 
 

3 Business & Finance (including Procurement) 
 

4 Behaviour and Attendance 
 

5 Key Pupil Groups  
 

6 Safeguarding 
 

7 Teaching, Learning & Staffing 
 

8 
 

Community Engagement   
 

Optional Link Governor roles  
 
9 Health & Safety and Estates Management  

 
10 Careers (Secondary settings only) 

 

Governing Bodies may decide to adapt the recommended Link Governor roles in this document.  In 
such instances, the LGB should ensure that the priorities of each role are incorporated within the 
alternative arrangements and are the subject of reports to the full Governing Body during the course 
of the academic year.  
 
The information provided is designed to provide an outline.  It is not an exhaustive list or a definitive 
list of questions that Link Governors should not stray beyond.  The Principal and Governors may decide 
that there are other areas/aspects of academy life that are important for the Link Governor to address 
and to report back to the LGB on.   
   
All Link Governors should also refer to the relevant KPIs within the Academy’s Data Dashboard.  
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Section 1 – Leadership & Management 
 
The Leadership & Management Link Governor is required to be the Chair 
 

Priorities                                                                         Frequency of review / reports - 3 times per year 

 Detailed review of relevant sections of latest WAF report 
 Quality of leadership and management of the Academy 
 Effectiveness of the leadership of the Governing Body 
 Principal appraisal 
 Overview of the Performance Management of staff 
 Policies and policy review 
 Website compliance 
 Quality of the Academy self-appraisal and development plan 
 External validation and peer reviews 
 Dealing with complaints 

 
It is envisaged that the Leadership and Management Link Governor will produce three reports per 
academic year. 

 
Review relevant content of latest WAF report 

 Leadership & Management (Refer to more detailed guidance later in this paper) 
 GDPR Compliance 
 Subject Access Request / Freedom of Information Compliance 
 Effectiveness of Governance (Refer to more detailed guidance later in this paper) 
 Staff sickness absence levels 
 Disciplinary, Grievance and Capability 
 Staff Retention 
 Staff Vacancies. 

Quality of leadership and management of the Academy 

 How effective is the leadership and management of the Academy by the Principal? (Refer to 
Ofsted grade descriptors below) 

 How effective is the senior and middle leadership of the Academy? 

 What plans are there to help leaders at all levels to develop and improve? 

 How are leaders grown and supported in the Academy? 

 How are support staff led and managed, and how do they contribute to improving outcomes 
for pupils? 

 

 

 

 

 

Cont’d 
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OFSTED ‘OUTSTANDING’ – LEADERSHIP &  MANAGEMENT 

·      Leaders and Governors have created a culture that enables pupils and staff to excel. They are 
committed unwaveringly to setting high expectations for the conduct of pupils and staff. 
Relationships between staff and pupils are exemplary. 

·      Leaders and Governors focus on consistently improving outcomes for all pupils, but especially for 
disadvantaged pupils. They are uncompromising in their ambition. 

·      The school’s actions have secured substantial improvement in progress for disadvantaged pupils. 
Progress is rising across the curriculum, including in English and mathematics. 

·      Governors systematically challenge senior leaders so that the effective deployment of staff and 
resources, including the pupil premium, the primary PE and sport premium, Year 7 literacy and 
numeracy catch-up premium and special educational needs funding, secures excellent outcomes for 
pupils. Governors do not shy away from challenging leaders about variations in outcomes for pupil 
groups and between disadvantaged and other pupils nationally. 

·      Leaders and Governors have a deep, accurate understanding of the school’s effectiveness informed 
by the views of pupils, parents and staff. They use this to keep the school improving by focusing on 
the impact of their actions in key areas. 

·       Leaders and Governors use high quality professional development to encourage, challenge and 
support teachers’ improvement. Teaching is highly effective across the school. 

·       Staff reflect on and debate the way they teach. They feel deeply involved in their own professional 
development. Leaders have created a climate in which teachers are motivated and trusted to take 
risks and innovate in ways that are right for their pupils. 

·       The broad and balanced curriculum inspires pupils to learn. The range of subjects and courses helps 
pupils acquire knowledge, understanding and skills in all aspects of their education, including the 
humanities and linguistic, mathematical, scientific, technical, social, physical and artistic learning. 

·       Pupils’ spiritual, moral, social and cultural development and, within this, the promotion of 
fundamental British values, are at the heart of the school’s work. 

·       Leaders promote equality of opportunity and diversity exceptionally well, for pupils and staff, so that 
the ethos and culture of the whole school prevents any form of direct or indirect discriminatory 
behaviour. Leaders, staff and pupils do not tolerate prejudiced behaviour. 

·       Safeguarding is effective. Leaders and managers have created a culture of vigilance where pupils’ 
welfare is actively promoted. Pupils are listened to and feel safe. Staff are trained to identify when 
a pupil may be at risk of neglect, abuse or exploitation and they report their concerns. Leaders and 
staff work effectively with external partners to support pupils who are at risk or who are the subject 
of a multi-agency plan. 

·       Leaders’ work to protect pupils from radicalisation and extremism is exemplary. Leaders respond 
swiftly where pupils are vulnerable to these issues. High quality training develops staff’s vigilance, 
confidence and competency to challenge pupils’ views and encourage debate. 

 
 
 
 
 
 
 
 
 

Cont’d 
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OFSTED ‘GOOD’ - LEADERSHIP &  MANAGEMENT 

·      Leaders set high expectations of pupils and staff. They lead by example to create a culture of respect 
and tolerance. The positive relationships between leaders, staff and pupils support the progress of all 
pupils at the school. 

·     Leaders and Governors are ambitious for all pupils and promote improvement effectively. The school’s 
actions secure improvement in disadvantaged pupils’ progress, which is rising, including in English 
and mathematics. 

·      Leaders and Governors have an accurate and comprehensive understanding of the quality of 
education at the school. This helps them plan, monitor and refine actions to improve all key aspects 
of the school’s work. 

·      Leaders and Governors use professional development effectively to improve teaching. They use 
accurate monitoring to identify and spread good practice across the school. 

·      Teachers value the continuing professional development provided by the school. It is having a positive 
impact on their teaching and pupils’ learning. Teaching is consistently strong across the school or, 
where it is not, it is improving rapidly. 

·       Governors hold senior leaders stringently to account for all aspects of the school’s performance, 
including the use of pupil premium, the primary PE and sport premium, Year 7 literacy and numeracy 
catch-up premium and special educational needs funding, ensuring that the skilful deployment of 
staff and resources delivers good or improving outcomes for pupils. 

·      The broad and balanced curriculum provides a wide range of opportunities for pupils to learn. The 
range of subjects and courses helps pupils acquire knowledge, understanding and skills in all aspects 
of their education, including the humanities and linguistic, mathematical, scientific, technical, social, 
physical and artistic learning. This supports pupils’ good progress. The curriculum also contributes 
well to pupils’ behaviour and welfare, including their physical, mental and personal well-being, safety 
and spiritual, moral, social and cultural development. 

·      Leaders consistently promote fundamental British values and pupils’ spiritual, moral, social and 
cultural development. 

·      Leaders promote equality of opportunity and diversity, resulting in a positive school culture. Staff and 
pupils work together to prevent any form of direct or indirect discriminatory behaviour. Leaders, staff 
and pupils do not tolerate prejudiced behaviour. 

·      Safeguarding is effective. Leaders and staff take appropriate action to identify pupils who may be at 
risk of neglect, abuse or sexual exploitation, reporting concerns and supporting the needs of those 
pupils. 

·      Leaders protect pupils from radicalisation and extremism. Staff are trained and are increasingly 
vigilant, confident and competent to encourage open discussion with pupils. 

 
Effectiveness of the leadership of the LGB 

 Consider the current composition of LGB, vacancies, attendance levels and succession 
planning 

 Have all Governors completed the skills and effectiveness audits? 

 Have the results of the audits been used to recruit new Governors, inform training 
programmes for the LGB and individuals and inform the allocation of link roles? 

 What training have Governors undertaken, and what has been its impact? 

 Does the LGB have a rigorous Development/Action Plan setting out priorities for 
improvement, which it monitors throughout the year? 

 Is the LGB making effective use of the skills and knowledge of Governors? 

 Is the system of link Governors working effectively? Are they linked to appropriate members 
of staff? 

 Are link reports being prepared in accordance with the schedule?  Are robust and challenging 
conversations taking place in meetings as a result? 
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 Does the LGB provide rigorous challenge to the Principal and senior leaders?  Can Governors 
identify examples of this? 

 Is there compliance in relation to DBS, Register of Interests and Code of Conduct? 
 Does the LGB have an appropriate plan and protocol for Governor visits?  Is the protocol now 

mandated as in this Handbook? 

 Does the LGB act in accordance with the Scheme of Delegation? 

 
Principal appraisal 

The Chair leads the process of Principal Appraisal at the beginning of the appraisal cycle.  This process 
should be completed no later than 31st December each year. Academies can also use external support 
for the Principal Appraisal process, according to their Scheme of Delegation. 
 
It is recommended that the procedures outlined in the Wellspring Performance Management & 
Capability Policy for Teachers are used, which includes the following templates: 

 Preparation for your performance management appraisal 
 Performance management record sheet 
 Pay review recommendation form 
 Teachers’ standards. 

 
Is the Governing Body aware of the Principal’s Performance Management targets and how they 
relate to whole Academy priorities and the Performance Management targets of other staff? 
 
Overview of the Performance Management of staff 

 Does the Academy follow the Wellspring Academy Trust’s Performance Management and 
Capability Policy for all staff? This process should be completed no later than 31st October 
each year. 

 What is the Performance Management structure and process in the Academy? 

 How are TLR allowances allocated to staff? 

 Has the Pay Committee reported to the LGB on Performance Management for all staff? 

 What impact has Performance Management had on educational and other outcomes? 

 
Policies and policy review 

 Does the Academy have a policy review schedule in place to ensure that all policies are 
regularly reviewed and updated? 

 Are all relevant policies referred to the LGB for formal adoption? 
 Does the Academy comply with all Wellspring central policies? 

 
Website compliance 

 Is the termly website audit received and reviewed by the LGB? 
 Is the website regularly updated with Academy news items? 
 Does the website show an accurate, positive and informative picture of the Academy? 

 
Quality of the Academy self-appraisal and development plan 

 Has the LGB been actively involved in the self-appraisal of the Academy? 

 Has the LGB been actively involved in the development of the Academy Development Plan? 

 Does the LGB monitor the impact of the self-appraisal and the Development Plan? 
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External validation and peer reviews 

 Has the LGB received and acted upon the outcomes of any peer reviews of the Academy?  Is 
it monitoring those actions? 

 Has the LGB examined available external data and information relevant to the Academy’s 
performance?  What actions has it taken as a result? 

 Has the LGB commissioned any external reviews of the Academy? What actions has it taken 
as a result? 

 
Dealing with complaints 

 How are complaints dealt with?  
 How is this shared with the Governing Body? 
 Are there any recurring themes/trends and how are these being addressed within the 

Academy 
 Is the Academy complaints policy accessible to all? 
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Section 2 – Standards & Achievement 
 

Priorities                                                                         Frequency of review / reports - 3 times per year 

 Detailed review of relevant sections of latest WAF report 
 Monitoring of Progress, Standards and Achievement data, including progress against 

targets 
 Key benchmark years and nationally reported standards 
 Improving outcomes  
 Levels of Literacy and Numeracy 

 
It is envisaged that the Standards and Achievement Link Governor will produce three reports per 
academic year. 

 
In Special and Alternative settings, Standards & Achievement and Key Pupil Groups are generally 
combined into one role. Other academies may choose to combine these, if this seems appropriate.  
 
Review relevant content of latest WAF report 

 Standards Framework 
 Quality Assurance. 

Progress, Standards & Achievement Data including progress against targets 

 What does the current school progress and tracking information tell the LGB about the 
progress of different groups of pupils?  Which groups are doing particularly well?  Are any 
groups lagging behind? 

 Are tracking and monitoring systems fit for purpose? 
 How do pupils’ progress compare to the criteria used by Ofsted to assess ‘Good’ or 

‘Outstanding’ progress? (Refer to Ofsted definitions later in this section) 
 How well do pupils learn in a range of subjects? 
 How does the school gather and disseminate baseline data in order to plan appropriate 

curriculum and learning activities for children? 
 How does the school ensure that teachers across the school and with different year groups 

make accurate and consistent judgements about pupils’ progress and attainment? 
 How does the school use the Teaching Standards? 
 What does the LGB know about the strengths and areas for development and how they are 

being addressed? 
 Is the LGB familiar with Analyse School Performance (ASP) and OFSTED Inspection Data 

Summary Report (ISDR)?  What does this tell the LGB about the academy? 
 Does the LGB regularly review the Ofsted Action Plan following the most recent inspection? 

 
Key Benchmark years and nationally reported standards 

 Is the LGB familiar with the trends in attainment over the last 3 years?  
How does this compare with national data? 

 What does the pupil progress data tell the LGB about the progress of pupils in the Academy 
at the end of each Key Stage? 

 What percentage of pupils performed in line with expectations and what percentage 
exceeded expectations? 

 How does this compare with national averages and other similar schools? 
 Are the GCSE / SATs results in line with staff predictions? 
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Improving outcomes 

 Are Governors aware of the priorities for the Academy? 
 What does the LGB see as the three main priorities for improvement? 
 What reasons are there for the choice of the priorities in the Academy Development Plan? 
 How do teachers contribute to achieving the targets set out in the academy’s development 

plan? 
 How does the Early Years improvement plan relate to the school improvement plan?  How is 

its implementation and effectiveness monitored?  How is this reported to Governors? 
 How does written and verbal feedback given to pupils help them to improve their 

learning?  Can the school provide examples? 
 How is homework used to encourage, enthuse and develop pupils’ skills and understanding? 
 Who are the most vulnerable pupils in this Academy and what is being done for them? 
 What more can be done to improve pupil achievement? 
 What has the Academy done to find out about good practice elsewhere? 
 How is student achievement recorded and assessed? 

 
Levels of Literacy and Numeracy 

 Is the LGB familiar with the current levels of literacy and numeracy for all pupils? 
 How is this data reported to Governors and what procedures are in place for monitoring? 
 What are the Academy’s actions for improving the levels of Literacy and Numeracy at all key 

stages? 
 How does the LGB ensure that the teaching of English and Mathematical skills are effectively 

promoted in all subject areas across the curriculum?  Where would the LGB be most likely to 
see evidence of this in action? 

 What are the trends over the past 3 years? 
 Are there any cohorts causing concern in relation to under-performance? 

 

 

 

 

 

 

 

 

 

 

 

 

Cont’d 
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OFSTED ‘OUTSTANDING’ - PROGRESS 

·       Throughout each year group and across the curriculum, including in English and mathematics, 
current pupils make substantial and sustained progress, developing excellent knowledge, 
understanding and skills, considering their different starting points. 

·      The progress across the curriculum of disadvantaged pupils and pupils who have special educational 
needs and/or disabilities currently on roll matches or is improving towards that of other pupils with 
the same starting points. 

·      Pupils are typically able to articulate their knowledge and understanding clearly in an age-
appropriate way. They can hold thoughtful conversations about them with each other and adults. 

·      Pupils read widely and often across subjects to a high standard, with fluency and comprehension 
appropriate to their age. Pupils in Year 1 achieve highly in the national phonics check. 

·      For pupils generally, and specifically for disadvantaged pupils and pupils who have special 
educational needs and/or disabilities, progress from starting points is above average across nearly 
all subject areas. 

·      From different starting points, the progress in English and in mathematics is high compared with 
national figures. 

·      The attainment of almost all groups of pupils is broadly in line with national averages, if below these, 
it is improving rapidly. 

·      Pupils are exceptionally well prepared for the next stage of their education, training or employment 
and have attained relevant qualifications. Compared with the national average for all pupils, higher 
proportions of pupils and of disadvantaged pupils, progress on to a range of higher and further 
education establishments, apprenticeships, employment or training. These destinations strongly 
support their career plans. 

OFSTED ‘GOOD’ - PROGRESS 

·      Across almost all year groups and in a wide range of subjects, including in English and mathematics, 
current pupils make consistently strong progress, developing secure knowledge, understanding and 
skills, considering their different starting points. 

·      In a wide range of subjects, the progress of disadvantaged pupils and pupils who have special 
educational needs and/or disabilities currently on roll is close to or is improving towards that of 
other pupils with the same starting points. 

·      Pupils read widely and often, with fluency and comprehension appropriate to their age. A very large 
majority of pupils in Year 1 achieve the expected standard in the national phonics check. 

·      Pupils’ progress is above average or improving across most subject areas. Progress from starting 
points of disadvantaged pupils and pupils who have special educational needs and/or disabilities is 
above average or improving across most subject areas. 

·      From different starting points, progress in English and in mathematics is close to or above national 
figures. The progress from different starting points of the very large majority of disadvantaged 
pupils is similar to or improving in relation to other pupils nationally. 

·      Where attainment overall is low, it shows consistent improvement. 
·      Pupils are well prepared for the next stage of their education, training or employment and have 

attained relevant qualifications. The proportion of pupils progressing to higher and further 
education establishments, apprenticeships, employment or training is close to or above average. 
These pupils do so at a level suitable to meet appropriate career plans. 
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Section 3 – Business & Finance (including Procurement) 
 

Priorities                                                                         Frequency of review / reports - 3 times per year 

 Detailed review of relevant sections of latest WAF Report 
 Review and monitoring of monthly Management Accounts 
 Annual budget setting 
 Contracts, HR and payroll 
 Identify link between expenditure and impact 
 Use of specific funding, e.g. Pupil Premium 
 Audit compliance and assurance 
 QA on Conflict of Interest 
 Monitoring of Value for Money principles 
 Opportunities for generating additional revenue 
 Procurement 

 
It is envisaged that the Business and Finance Link Governor will meet the Senior Finance Officer (SFO) 
three times per academic year to ensure they have a thorough understanding of key issues.  The Link 
Governor may choose to produce a separate report or contribute to the narrative produced by the 
SFO.  To ensure that financial deadlines are met, the SFO will take responsibility for arranging the 
meetings.  
 
Financial Controls and Statutory Requirements 

Because academies are publicly funded bodies and part of central Government, they must participate 
in annual exercises to consolidate their accounts with those of the DfE.  The Academy must be able to 
show that public funds have been used as intended by Parliament. 
 
The Governing Body must approve the budget each year and is accountable for managing the finances 
of the Academy.  This allows Governors to retain oversight of the decision-making process and to 
ensure the Principal accounts regularly for the Academy spending. Governors must assure themselves 
that the Academy is securing value for money and acting with financial probity.  The Business and 
Finance Link Governor role is key to effective financial scrutiny. 
 
Governing bodies must ensure that the Academy complies with the requirements of the Academies 
Financial Handbook and Wellspring’s Financial Regulations at all times.  

Detailed review of relevant sections of WAF Report 

Review content of Financial Management section relating to: 

 Financial Management 
 Financial Planning 
 Financial Monitoring 
 Financial Processing and Controls 
 Value for Money 
 Asset Management 
 Payroll 
 Insurance. 

 
Review & Monitoring of Monthly Management Accounts 

Management accounts are a tool for looking at planned spend compared to actual spend and to 
consider if the plans need changing in light of any emerging issues. 

https://www.gov.uk/government/publications/academies-financial-handbook
https://www.gov.uk/government/publications/academies-financial-handbook
https://wellspringacademytrust.co.uk/about-us/finance/


68 
 

 Review the management accounts with the appropriate member of senior staff and report to the 
full LGB on any variances and/or areas of concern 

 If there is a material difference question the basis of the original budget plan 
 What has changed from plan – was it an unforeseen event or something that should have been 

planned for? 
 What is impact any difference might have on future year plans – are variances one off or recurrent 

issues? 
 What corrective action has been taken?  
 Is spending on credit cards being monitored?  
 Challenge the Academy senior staff on variances in expenditure and obtain any relevant evidence 
 Monitor the effectiveness of financial controls within the Academy (e.g. ensuring purchase orders 

are raised prior to any expenditure being approved). 

Annual Budget Setting 

The budget represents the financial cost of implementing strategic and operational plans and costs 
associated with decisions taken regarding costs of provision. It should be presented over a five year 
period. 

The key is understanding how the budget figures have been arrived at and what they represent with 
particular attention to the following: 

 Staffing – Understand structure and reasoning/impact – different options for staffing but 
ultimately restricted by available resources. Consider the impact of pay inflation and future year 
pressures 

 Pension deficit – Largely fixed cost – historic deficit – linked to actuarial valuation 
 Premises – Understanding of premises’ condition and investment needs over a five year period 
 Be aware of risk of under-investment 
 Occupation costs – Utilities/cleaning etc - consider per previous year and scope for efficiencies – 

largely fixed costs 
 Supplies and services 
 Education resources – Consider how much has been set aside and what based upon; also any 

specific investment required in the  Academy Development Plan 
 Professional services – Education support costs (Education Welfare Officer/Psychology) 
 Other Costs – Photocopying/catering/IT 
 Management fee 
 Is the Academy getting best value for all costs? 

 
Consider the following:  

 Planned spend against available resources 
 Prioritisation of spend based on available resources 
 Scenario planning to consider different plans – financial and operational outcomes 
 Any immediate priorities emerging from the Academy Development Plan and how can achieve 

with available resources 
 Any key variables / risks – would represent areas that require ongoing monitoring – include on 

risk register if required and understand what mitigating actions might be taken if risks materialise 
(areas to reduce or pull back on spend) 

 Benchmarking information to demonstrate how school plans compare to schools with similar 
demographic profile. 

 
Contracts, HR and payroll 

 Are there any HR Issues that may have an impact on the budget? 
 Is the payroll being checked monthly and errors rectified? How is this done? 
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Identify link between expenditure and impact 

 Can the Academy evidence that they are using all available resources to have a positive impact 
on educational performance? 

 
Use of specific funding, e.g. Pupil Premium  

 Has the LGB received a report in Autumn 1 covering Pupil Premium/Sports Funding?  
 How much funding does the Academy receive as part of the Pupil Premium Grant? 
 How much funding does the Academy receive as part of the Sports Grant? 
 How much funding does the Academy receive as part of the Year 7 catch up (if applicable)  
 How much High Needs Funding is received? 
 Is there any additional funding that the Academy receives? 
 How is each grant spent and how is that spending evaluated? 
 Has the Governing Body been provided with an annual impact analysis? 
 Are the Governing Body aware of the current objectives?  
 Is there an annual report published on the Academy’s website for Pupil Premium and Sports Grant 

funding? 
 Does the Dashboard identify the progress of pupils in receipt of Pupil Premium funding?  

 
Audit compliance and assurance 

 Have any external audits been completed and if so, have the results been shared with the 
Governing Body? 

 
QA on Conflict of Interest 

 Have Governors declared potential conflicts of interests? 
 Have staff with financial responsibility declared potential conflicts of interests? 

 
Monitoring of value for money principles 

 How is the Trust ensuring that the Academy gets value for money from its budget? 
 Can the LGB use this information to compare spending against that of similar schools/academies? 
 If the cost of energy seems high compared to similar schools/academies, are there opportunities 

for investment in energy-saving devices to reduce the cost? 
 If spend on learning resources seems high compared to similar schools/academies, are there 

opportunities for collaborating with other local schools/academies to bring costs down? 
 What mechanisms are used to ensure value for money? 

 
Opportunities for generating additional revenue 

 What opportunities have been explored in the last academic year for generating additional 
income? 

 Has the Governing Body been involved in this process? 

 
Procurement 

What assurance has the Trust provided in relation to: 

 ensuring that the Academy achieves the best value, efficient and effective use of resources, 
avoidance of waste, prudent administration and probity in the use of public funds 

 ensuring that Trust Financial Regulations related to Purchasing, procurement and tendering 
policy are followed. 

 making full use of assets and efficient use of all Financial Resources   
 managing contracts efficiently. When are contracts due for renewal, what are the options? 
 purchase orders being raised and approved before the Academy commits to any expenditure  
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 transactions with connected parties (Related Party Transactions). Are they at cost and completed 
on an ‘open book’ agreement basis? 

 the tendering process  
 if spending is in line with specific funding conditions  
 whether the number of suppliers be reduced and purchasing power increased  
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Section 4 – Behaviour & Attendance 
 

Priorities                                                                         Frequency of review / reports - twice per year 

 Detailed review of relevant sections of latest WAF Report 
 Personal development, behaviour and welfare 
 Behaviour initiatives and impact 
 Exclusions 
 Pastoral care  
 Attendance & punctuality (including review of strategies used to improve attendance) 
 SEAL (Social and Emotional Aspects of Learning) 

 
It is envisaged that the Behaviour and Attendance Link Governor will produce two reports per 
academic year. 
 
Detailed review of relevant sections of latest WAF Report 

Review content of Behaviour and Attendance section relating to: 

 Exclusions 
 Attendance 
 Punctuality 

Personal development, behaviour and welfare 

 How willing are staff to seek additional training to develop professionally? 
 How does the Academy ensure consistent management of behaviour? 
 Are there current concerns about specific aspects of behaviour? What action has been taken? How 

will success be measured? 
 How does the Academy assist pupils in combating harassment and bullying? What evidence is there 

of improvement? 
 How does the Academy check and monitor racial and bullying incidents? 
 What is the general level of respect among pupils for adults and other pupils? 
 How are pupils encouraged to live and act safely? 
 How strong are home-school links with regard to behaviour and performance? 
 How well are specific behavioural and health needs understood by staff and how is the consistency 

of responses monitored? 
 

Behaviour initiatives and impact 

 What is the Academy’s policy on rewards and sanctions? 
 Is this implemented consistently across all sites and key stages? 
 How does the Academy use behaviour data (i.e. behaviour logs and exclusion data) to inform 

behaviour initiatives? 
 What is the current trend for behaviour?   
 What action plans are in place to improve behaviour? 
 What reasons have been provided for pupil exclusion and are sanctions imposed appropriate? 
 Are the outcomes of pupil/parent/staff surveys consistent with those of the senior leaders? 

 
It would be beneficial to: 

 Attend and participate in pupil conferences in order to secure the views of pupils regarding 
behaviour and bullying in the school 
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 Complete a termly learning walk, evaluating whether behaviour reflects the expectations outlined 
in the school’s Behaviour Policy 

 Ensure the statutory information regarding behaviour, attendance and exclusions is published on 
the school’s website 

 Ensure that accurate records are maintained of incidents of disruptive behaviour and attendance. 
 
Exclusions 

 Have Governors been involved with the reinstatement of pupils following a fixed term exclusion of 
15 days within any one term?  The Governing Body must consider the reinstatement of an excluded 
pupil within 15 school days of receiving notice of the exclusion if:  
o the exclusion is permanent;  
o it is a fixed-period exclusion which would bring the pupil's total number of school days of 

exclusion to more than 15 in a term; or  
o it would result in a pupil missing a public examination or national curriculum test.  
 

 The requirements are different for fixed-period exclusions where a pupil would be excluded for 
more than five but less than 15 school days in the term. In this case, if the parents make 
representations, the Governing Body must consider within 50 school days of receiving the notice 
of exclusion whether the excluded pupil should be reinstated. In the absence of any 
representations from the parents, the governing board is not required to meet and cannot direct 
the reinstatement of the pupil. 

 
Pastoral care 

 Does the Academy environment promote safety and safe behaviours? 
 Does the Academy have a positive culture that celebrates achievement? 
 What extra-curricular provision is offered by the Academy (e.g. breakfast club, after school clubs 

etc) and how is the effectiveness of this monitored? 
 Does the pastoral care team have positive links with outside agencies and how is this monitored? 
 How does the Academy monitor the impact of the pastoral care team 
 Are there any links between attendance and behaviour at individual, class or school level? 

 
Attendance & punctuality 

 How are pupils’ attendance and punctuality monitored and acted upon? 
 Is the Attendance Policy and associated procedures in accordance with statutory guidance? 

 Are attendance targets sufficiently challenging? 
 Is there an improving trend?  
 Is the Academy taking active steps to improve attendance? 
 How is the role of the Attendance Improvement Officer monitored? 
 How does that attendance and punctuality data compare to national data and to similar schools 

locally? 
 Are punctuality targets sufficiently challenging? 
 Is there an improving trend? 
 What steps is the Academy taking to improve punctuality? 
 What are the current areas for improvement in relation to attendance and punctuality?  

 
Social and Emotional Aspects of Learning (SEAL) 

 What procedures are in place to ensure that the social and emotional aspects of learning are 
catered for all pupils? 

 How is the impact of this monitored? 
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Section 5 – Key Pupil Groups (SEND, LAC, EAL & PP) 
 

Priorities                                                                         Frequency of review / reports - 3 times per year 

 Detailed review of relevant sections of latest WAF Report 
 Provision for key groups 
 Provision for Looked After Children (LAC) 
 Assessment in Early Years  
 Interventions and impact 
  Outcomes for pupils in relation to key groups, such as those receiving Pupil Premium (PP) 

and those for whom English is an additional language (EAL) 
 Quality of teaching, learning and Assessment in relation to key groups 
   Provision for pupils with Special Educational Needs and Disabilities (SEND) and liaison 

with the SENDCO 
 ‘Narrowing the Gap’ 

 
It is envisaged that the Key Pupil Groups Link Governor will produce three reports per academic year. 
In Special and Alternative settings, Standards & Achievement and Key Pupil Groups are generally 
combined.  Other academies may also choose to combine, these roles if this seems appropriate.  
 
Detailed review of relevant sections of latest WAF Report  

Review content of Special Educational Needs and Disability (SEND) section relating to: 

 Leadership of SEND 
 Outcomes for Pupils with SEND 
 Statutory Compliance 
 Provision 
 Partnerships, Outside Agencies and Services 
 Efficient Use of Resources. 

 
Provision for key groups 

 How much additional funding does the Academy receive i.e. Pupil Premium, High Needs?  
 How is this money spent and how is it evaluated? 
 What are the key features of the school’s SEN policy and how frequently is it reviewed? 
 What processes are in place for identifying pupils with additional needs? 
 Are these process robust and timely? 
 How closely does the school work with outside agencies? 
 How comprehensive are the schools links with relevant support agencies? 
 How effectively are external agencies and professionals involved in developing and supporting 

EHC plans?  

 
Provision for Looked After Children  

There is a statutory requirement for each Governing Body to have specific oversight of the provision 
for Looked After Children. 
 

 Who is the designated teacher (DT) to promote the educational achievement for this pupil group, 
including previously LAC and those who are now the subject of an adoption, special guardianship 
or child arrangements order? 

 Is the designated teacher for LAC up to date with any guidance from the Secretary of State? How 
is this monitored? 
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 Has the policy for LAC been reviewed using the DfE’s ‘The role and responsibilities of the 
designated teacher for looked after children’ guidance? 

 Has the Governing Body on an annual basis (minimum) discussed the attainment of LAC as part 
of the annual round of target setting? 

 Has the DT and those who will be involved in supporting LAC receive appropriate training and 
support? 

 What work has been done to provide smooth and supportive transitions for LAC, both between 
key stages and also between schools within key stages? 

 Do all staff understand and have the skills and knowledge to keep LAC and previously LAC safe 
and work in partnership with other agencies to do so? 

 Is the LGB aware of the following: 
•  The number of looked-after pupils in the school 
•  A comparison of test scores as a discrete group, compared with those of other pupils; 
•  The attendance of pupils as a discrete group, compared to other pupils 
•  The level of fixed term/permanent exclusions 
•  Pupil destinations 

 Is the LGB satisfied that the school's policies and procedures ensure that looked-after pupils 
have equal access to: 
 The National Curriculum 
 Public examinations 
 Additional interventions to support educational progress e.g. Making Good Progress 
 Careers and Youth Connexions guidance (if relevant) 
 Additional education support 
 Extra-curricular activities 
 Work experience. 

 
Assessment in Early Years  

 How are new children assessed (i.e. how early are pupils identified, what role do parents have 
in the process and how are staff supported)? What does this indicate (for example, are there 
any changes in terms of a profile of needs)? 

 How well do different groups of pupils adapt to schooling? 
 What are the priorities with regard to progress (for example, communication/mobility)? 

 
Interventions and impact 

 What is the impact of Pupil Premium funding on progress and attainment? 
 How does the performance of non-Pupil Premium pupils compare to that of Pupil Premium pupils 

both nationally and locally? 
 Can the school provide case studies of pupils who receive additional support through the pupil 

premium? How is this monitored? 

 

Outcomes for pupils in relation to key groups 

 How well do disabled/low-incidence disability pupils progress? What about pupils with SEN? 
 How does the school distinguish between progress for pupils with SEN and progress for pupils 

eligible for pupil premium funding? 
 How does the school measure the progress of pupils with SEN (this may include behaviour, 

attention and language, as well as literacy and numeracy)? In particular, how does the school 
measure the progress of pupils with SEN with regard to their individual targets? 

 How well are reading, communication, writing and maths skills learned and applied? 
 How does the school use the data from ASP to assist in setting targets for and measuring the 

progress of pupils with SEN? 
 What conclusions have been drawn from the analysis of results and what action has been taken? 
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 How does the school monitor looked-after pupils’ health needs? 
 What is the level of pupil involvement in setting, monitoring and evaluating their individual 

targets? 
 What is the level of parent involvement in setting, monitoring and evaluating pupils' individual 

targets? 
 

Quality of teaching, learning and Assessment in relation to key groups  

 How well are pupils’ individual targets known and met? 
 How well is the school developing and using education, health and care (EHC) plans to support 

individual pupils?  
 What teaching strategies have been developed to engage pupils in learning? Are these shared? 
 Are challenging tasks set for specific learning needs? 
 What strategies are used to increase independence in learning? How is success measured? 
 How does written and verbal feedback given to pupils help them improve their learning? 
 To what extent do teachers enthuse and motivate pupils? How is curiosity encouraged? 
 How is homework used to encourage, enthuse and develop pupils’ skills and understanding? 
 How is ICT used to encourage, enthuse and develop pupils’ skills and understanding? 
 How do teachers ensure that their planning and teaching extends all of the ‘sub-groups’ within 

a class? 
 How are teaching assistants involved and deployed to maximise learning and involvement? 
 How and how well do teachers reinforce the school’s behaviour code/core values? 
 Does senior management find performance management useful in developing 

teaching/managerial skills? 
 

Liaison with SENDCO 

 How does the SENDCO inform individual staff of the additional support individual students need 
in order to achieve their potential?  

 How often does the SENDCO review pupil progress and feedback to parents? 
 Who are the ‘hard-to-reach’ pupils/families and what action is being taken to improve the 

situation? 

 
Narrowing the Gap 

 What work is being done to ‘narrow the gap for all key groups, including Pupil Premium?’ 
 How does the school maximise inclusion opportunities for pupils with learning difficulties and/or 

disabilities? 
 How does the school support colleagues in developing identification, in-class support and target-

setting skills? 
 How are strengths and weaknesses in relation to SEN evaluated? 
 Can does the school give examples of how recent priorities have been identified and what action 

has been taken? 
 How well does the school feel that the performance management activities are contributing to 

‘narrowing the gap’? 
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Section 6 – Safeguarding 
 

Priorities                                                                         Frequency of review / reports - 3 times per year 

 Detailed Review of the relevant sections of the latest WAF report 
 Safeguarding 
 Self-review 
 Culture of safety (including e-safety) 
 Educational visits, risk assessments 
 Incident recording and reporting 
 Exclusions 
 Common Assessment Framework (CAF) 
 Safer recruitment policies and compliance 
 Systems for identifying pupils at risk 
 Single Central Record review 

 
It is envisaged that the Safeguarding Link Governor will produce three reports per academic year.  
 
Detailed Review of the Relevant Sections of the WAF Report 

 Exclusions 
 Safeguarding Audit 
 Safer Recruitment Practice 
 Regulatory compliance in relation to KCSIE, Prevent & Safer Recruitment 

 
Safeguarding 

 Is safeguarding routinely incorporated into all staff/Governor induction (including temporary 
staff)?  How is this evidenced? 

 Do all staff receive regular updated safeguarding training (at least annually)? How is this 
evidenced? 

 Is safeguarding routinely incorporated into all pupil induction (including mid-term arrivals)? 
 Who is the designated safeguarding lead for the Academy? 
 Who is the safeguarding lead for each site? 
 Do staff know how to contact the safeguarding lead? 
 How do staff refer concerns to the DSL? 
 Are all staff aware of the signs that a child may be at risk of being radicalised or exploited? (page 

7 - 8 of KCSIE 2018) 
 Is there a robust procedure in place when a pupil is reported as missing in education? 
 Are the premises secure to ensure the safety of pupils? 
 Do pupils feel safe at the Academy?  How is this evidenced? 
 Are all fire exits/ routes clearly marked? 
 Do all staff and pupils know the procedures for emergency evacuation?  How is this information 

shared?  Are regular fire drills held and recorded? 
 Are staff aware of the procedures to be followed in the event of a bomb threat? 

 
Self-review 

 Is an annual safeguarding audit completed and the results shared with Governors? 
 Is an action plan agreed and completed? 
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Culture of safety (including e-safety) 

 Does the Academy have an E-Safety Policy?  Does this cover ‘sexting’? Is it compulsory that all 
staff and pupils read this? 

 Does the Academy have an Anti-Bullying Policy?  How are incidents of bullying recorded and 
reported? 

 Are there effective measures in place to deal with incidents of bullying? 
 Do all pupils know who to go to if they have a safeguarding concern? 
 What arrangements are in place to enable pupils to share any concerns?  
 Is safeguarding regularly discussed with pupils?  What is the evidence? 
 Is there adequate internet security in place in order to prevent pupils accessing inappropriate 

sites?  Is this monitored to ensure that it does not adversely impact on teaching & learning? 
 How are any attempts/breaches recorded and reported? 
 Is E-Safety/’Sexting’ covered within the curriculum?  

 
Educational visits, risk assessments 

 Are all trips and visits planned in advance and all relevant risk assessments completed on relevant 
systems? 

 Are individual risk assessments carried out for specific pupils if necessary? 
 Have all party leaders completed the required trips & visits training? 

 
Incident recording and reporting 

 Are all first aid incidents recorded? 
 Do staff know the procedure for reporting incidents? 
 Are parents routinely contacted if their child requires first aid treatment? 
 Are all incidents/assaults accurately recorded? 
 Do staff know the procedure for reporting assaults/incidents?  

 
Exclusions 

 Review all exclusion data and look for trends 
 Have all exclusions been dealt with legally?  Are letters sent to parents in every case?  Do the 

letters contain all the required information? 
 Are Governors involved in pupil discipline committee meetings held when a student reaches 15 

days in one term or 45 days in an academic year? 
 Are all reasons for exclusion accurately recorded on all sites? 

 
Common Assessment Framework (CAF) / Early Help Assessment 

 What procedures are in place to ensure that Early Help Assessments are completed when 
appropriate? 

 Does the designated safeguarding lead have positive relationships with external agencies to 
enable timely sharing of information as required? 

 
Safer recruitment policies and compliance 

 Have all staff and Governors read and understood ‘Keeping Children Safe in Education Part 1 
2018’.  Where is this recorded? 

 Are copies easily available for staff to access and refer to if necessary? 
 Does the Academy have a Safeguarding/Child Protection Policy?  How often is this reviewed?  

Are copies readily available to staff? 
 Have all staff completed PREVENT training?  How is this recorded? Have Governors completed 

Prevent training? (https://www.gov.uk/government/publications/protecting-children-from-
radicalisation-the-prevent-duty) 

https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/protecting-children-from-radicalisation-the-prevent-duty
https://www.gov.uk/government/publications/protecting-children-from-radicalisation-the-prevent-duty
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 Are new staff routinely provided with copies of KCSIE 2018, Child Protection/Safeguarding 
Policy, Behaviour Policy and Staff Code of Conduct/Staff Handbook? 

 What is the procedure if a pupil makes an allegation against a member of staff? 
 Are all pre-employment checks (as detailed in KCSIE 2018, pages 40-49) carried out prior to 

any new staff being given a start date?  Are there two satisfactory references on file for all 
staff? 

 Are the Trust’s safer recruitment procedures followed and all templates used? 
 How many Governors are Safer Recruitment trained?  
 Is there a pre-employment checklist on all staff files? 
 Have all staff involved with recruitment completed safer recruitment training?  How is this 

evidenced? 

 
Systems for identifying pupils at risk 

 Are staff fully aware of the systems for identifying a child at risk? 
 How is the health & well-being of pupils catered for? 
 How are concerns recorded? 
 How are pupils informed of external agencies available to ensure their safety, well-being (e.g. 

Childline)? 
 Do all staff know the procedures if a pupil makes a disclosure? 

 
Single Central Record review 

 Is the Single Central Record (SCR) regularly reviewed by a member of the senior leadership team 
and the Safeguarding Link Governor?  How is this evidenced?  

 Does the Academy use the SCR template recommended by the Trust? 
 Is the SCR continually updated? 
 Is there a process in place to ensure that all checks (e.g. DBS renewals) are renewed as required? 
 What evidence is there to prove that child protection/safeguarding training is up to date for all 

staff? 
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Section 7 – Teaching, Learning and Staffing 
 

Priorities                                                                         Frequency of review / reports - 3 times per year 

  Detailed review of content of latest WAF report 
 Quality of teaching 
 Staff CPD 
 Induction and monitoring of Newly Qualified Teachers (NQTs) 
 Induction of all other new staff  
 Monitoring of Initial Teacher Training (ITT) 
 Analysis of starters and leavers, including a review of exit questionnaires 
 Review of staffing structure to enhance teaching and learning 
 SMSC (Spiritual, Moral, Social & Cultural) development 
 Curriculum leadership and resource management (including ICT) 
 Quality of the learning environment  

 
It is envisaged that the Teaching, Learning and Staffing Link Governor will produce three reports per 
academic year.  
 
Review of relevant content of latest WAF report 

 Teaching & Learning 

Quality of teaching 

 What is the current profile of the quality of teaching and how is this assessed and monitored? 
i.e lesson observations, viewing pupils’ work and marking and feedback 

 How does the school use the Teachers’ Standards to assess/improve quality of teaching? 
 What has the school done to improve the quality of teaching and learning in the school over the 

past 2 years?  What impact has this had? 
 What support is in place for staff judged to be requiring improvement or inadequate? 
 How is the impact of this support measured? 
 Can pupils talk openly about their work and what they need to improve upon? 
 Do pupils have high aspirations?  How does the school assess this? 
 Do senior staff participate in learning walks? 

 
Staff Continuous Professional Development (CPD) 

 What provision is made for CPD for all staff (teaching and support)? 
 How is knowledge learned on courses cascaded to all staff? 
 How is best practice cascaded to all staff? 
 How is the impact of CPD evaluated? 
 How willing are staff to seek additional training to develop professionally? 

 
Induction and monitoring of Newly Qualified Teachers (NQTs) 

 What is the process for the induction and monitoring of Newly Qualified Teachers? 
 How is this information recorded? 
 What support is available to Newly Qualified Teachers? 

 
 
 
 

Induction of all other new staff  
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 What is the process for the induction and monitoring of new staff members? 
 How is this information recorded? 
 What support is out in place for new staff who fail to meet expectations and how is this 

managed? 
 

Monitoring of Initial Teacher Training (ITT) 

 How is the provision for initial teacher training managed? 
 How do the school measure the effectiveness of initial teacher training? 
 What links does the Academy have with universities and other initial teacher training providers? 

 
Analysis of starters and leavers, including a review of exit questionnaires 

 What is the rate of staff turnover? 
 How does this compare to other schools in the Trust? 
 If there are negative reasons for staff leaving, are these reviewed by senior leaders and, if 

appropriate, reflected in the Academy Development Plan? 
 

Review of staffing structure to enhance teaching and learning 

 Is the staffing structure reviewed regularly with senior leaders to ensure adequate provision for 
all pupils? 

 What provision is made to develop middle leaders for succession planning? 
 Has the Pay Committee/LGB ever withheld an annual increment for a staff member? How does 

the LGB track pay increments for staff? 

 
SMSC (Spiritual, Moral, Social & Cultural) development 

 How are SMSC and British values promoted within the Academy? 
 How does the school monitor the impact of this? 
 How and where does the school monitor and evaluate pupils’ preparation for life in modern 

Britain? 
 What does this information tell the school about how well pupils have developed respect for: 
 a) the values of democracy 
 b) the rule of the law 
 c) individual liberty 
 d) mutual respect for and tolerance of those with different faiths or no faith? 
 How are the requirements of the Equality Act 2010 being addressed? 
 How do staff engender a fair and unprejudiced approach on the part of pupils?  Where is 

equality of opportunity and appreciation of diversity most effectively taught/delivered in the 
school? 

 
Curriculum leadership and resource management (including ICT) 

 What does the LGB know about what is taught in core subjects? 
 What does the LGB know about what is taught in foundation subjects?  
 Does the curriculum offered meet the needs of all students? 
 Is the ICT provision within the Academy adequate to meet the requirements needed to deliver 

the curriculum?  
 Are the other resources e.g books, sports equipment, technology materials adequate to deliver 

the curriculum?  
 Are classroom resources effectively managed?   
 

 
Quality of the learning environment 
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 Is the quality of the learning environment to a satisfactory standard? 
 Is there a planned programme of repairs and maintenance? 
 Are classroom displays vibrant, informative and relevant to the topic being taught? 
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Section 8 – Community Engagement 
 

Priorities                                                                         Frequency of review / reports – twice per year 

 Detailed review of relevant sections of latest WAF Report 
 Pursuing / initiating opportunities for community engagement and impact 
 Communication to parents 
 Pupil Voice 
 Staff Voice 
 Other stakeholders 
 Before & after Academy provision 
 

 
It is envisaged that the Community Engagement Link Governor will produce two reports per academic 
year. 
 
It is recommended that the Community Engagement Link Governor (and ideally other Governors) 
participates in at least one pupil voice activity and one event involving parents per academic year. The 
Governing Body is responsible for maintaining a strategic overview of pupils’ and parents’ voices. 

Detailed review of relevant sections of latest WAF Report 

 
Review content of Governance section relating to: 

 LGB’s engagement with parents and community 

Pursuing / initiating opportunities for community engagement and impact 

 How does the Academy keep up to date with developments that may impact on the 
community? 

 How does the Academy promote itself within the local community? 
 What impact has positive community engagement had on increasing pupil numbers? 
 What are the Academy’s priorities in relation to community engagement? What has been done 

(or will be done) to ensure this is achieved? Where is it detailed?  
 Does the Academy publicise ‘good news’ stories using a range of media?  Is the Trust mentioned 

in these?  
 In what ways does the Academy promote positive community relations? 
 In what ways does it support the community and the community support it? 
 In what ways does in the Academy work collaboratively with other Academies and institutions? 

 
Communication to parents  

 How often does the Academy produce newsletters and how is this communicated to parents 
and the wider community? What information is generally included? 

 Are parents/carers/pupils invited to contribute to the newsletters? 
 Does the Governing Body feature regularly in newsletters?  
 What other methods of communication to parent are in place? 
 Do parent surveys indicate that communication is good? 
 Are there any current areas for improvement? 
 When are upcoming parent evenings? Are Governors usually involved? If so, what did they do? 
 What strategies have been used to communicate with those parents/carers who are hardest to 

reach?  What impact are the results having? 
 How are Academy events promoted to parents/carers and the wider community for whom 

English as an additional language?  
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Pupil Voice 

 How are pupils able to influence what is happening in the Academy and how often does this 
occur? 

 Is there a broad and diverse representation of pupils providing feedback? 
 How are pupils made aware of how the pupil voice has influenced changes in the Academy?  
 How are Governors made aware of how the pupil voice has influenced changes in the Academy? 
 Has the Governing Body responded to pupils following their feedback? 

 
Governors undertaking pupil voice as part of their monitoring activities should ensure that pupils are 
clear on the focus and purpose of the visit and clarify their role if pupils do not understand the role of 
the Governing Body in school. Governors should consider if their communication or questions need 
adapting in any way to support the pupils participating in the pupil voice activity, e.g. language 
translation or visual aids, and should ensure they share with pupils how their feedback will be used 
and how they will be responded to by the Governing Body. Governors should note any emerging 
trends, issues or further questions that could arise during the activity. 
 
Staff voice  

 How are staff able to influence what is happening in the Academy and how often does this 
occur? 

 Is there a broad and diverse representation of staff providing feedback? 
 How are staff made aware of how their voice has influenced changes in the Academy?  
 How are Governors made aware of how the staff voice has influenced changes in the Academy? 
 Has the Governing Body responded to staff following their feedback? 

 
Other stakeholders 

 What links with local businesses/agencies does the Academy have?  How are they benefitting 
pupils?  

 What links does the Academy have with potential employers/further education providers?   
 How are the links benefiting pupils?  
 Is there more that could be done to develop links?  
 What potential promotional opportunities have been explored and what has been the impact 

of such initiatives? 
 

Before & after School provision 

 What before and after school provision is available? – e.g. breakfast clubs, after school clubs, 
links with day care centres 

 Are they well supported?   
 Is provision made for families on low incomes who cannot afford to pay for these facilities?   
 Do children who attend the day care facilities naturally transfer into the Academy at the 

appropriate age? How is it monitored? 
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Section 9 – Health & Safety and Estates Management  
 

Priorities                                                                         Frequency of review / reports – twice per year 

 Detailed review of relevant sections of latest WAF Report 
 Monitoring system 
 Current Health and safety priorities for the Academy 
 Health and Safety policies 
 Emergency drills/alarm activations 
 Termly whole Academy inspection 
 Adverse events/Accidents/Incidents 
 Category A-C visits and trips 
 Vehicle and driver compliance 
 Health and Safety related improvements in Academy facilities 
 Staff training 

 
It is envisaged that the Health and Safety and Estates Management Link Governor will produce two 
reports per academic year. 

The primary role of an Academy Governing Body is to provide support and challenge, on matters of 
health, safety and welfare to Academy (Executive) Principals based on the principles of best practice 
of good governance. 

The Chief Operating Officer is responsible for the delivery of health and safety, through the Head of 
Estates and (Executive) Principals and Academy Governing Bodies. 

Detailed review of relevant sections of latest WAF Report 

Review content of Business and Operations section relating to: 

• Statutory Compliance – Health & Safety 
• Statutory Compliance – Estate  
• Estate Management & Strategy 
• Effective Risk Management Practice 
• Procurement Practice 
• Skilled & Deployed Personnel. 
 
Monitoring system 

• Is the Academy using and keeping up to date with the web-based health and safety 
 monitoring system? 

Ensure the Academy site follows the A-Z Monitoring system in terms of health and safety each term. 
A-Z Monitoring covers the key areas of the health and safety policy by ensuring the Academy site is 
completing everything which is reasonable and practicable to comply with the H&S at Work Act 1974. 

• Have the Trust and Governing Body seen reports on Health and Safety matters? 
• Have appropriate licences been obtained? i.e. Public Entertainment licence. 
 
Health and Safety priorities 

• What are the current priorities in the Academy? 
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Health and safety policies 

• What Health and Safety policies are in place? Who is the person responsible for the 
 review and date? 
• Are policies actually implemented at site level? I.e. is the first aid policy  clearly displayed at 
 each site, is there a list of first aiders on the premises?  
• Are staff members aware where their roles and responsibilities may fit into the  policies? 
• Is the Health and Safety budgetary allocation adequate? 
• Are adequate resources available to successfully implement the Trust’s Health and Safety 
 policy? 
 
Emergency drills/alarm activations 

• Has the Academy site completed termly emergency evacuation i.e. fire drills?  
• Did the drill highlight areas for review? How have these been communicated? 
 
Termly whole Academy inspection 

• What were the main findings? 
• What action has taken place as a result? 
• How has this been communicated? 
 
Adverse events/serious accidents/incidents reportable under RIDDOR 2013 

• How many recorded incidents have occurred? 
• How many of these were staff? 
• How many of these were pupils? 
• How many were recorded as ‘serious’? 
• How many required hospital treatment? 
• Were the incidents investigated in line with policy? 
 
‘Category A-C’ educational visits and trips 

• How many Category A-C trips have taken place? 
• Were there any reportable incidents of concern? If so, any learning? 
• Are there any trips planned in the future? 
 
Vehicle and driver compliance 

• Have there been any accidents / Incidents in vehicles? 
• Has there been any vehicle vandalism / damages? 
• How does the Academy check driver licences? 
• What Risk Assessments are in place? 
• Do all vehicles meet with legal requirements? 
 
Health and Safety related improvements in Academy facilities 

• Have there been any physical or environmental changes that have contributed to 
 improvements in the Academy? 

Staff training 

• Is there a regular programme of staff training relevant to staff member’s 
 occupational risk assessments and in relation to the working activities they are asked to 
undertake? Core elements should include manual handling, working at height, first aid, fire 
and emergency evacuation and risk assessment 

• Do staff, students, contractors and visitors receive adequate and appropriate 
 information, instruction and training in Health and Safety matters. 
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Section 10 – Career Education Guidance 
 

 

Priorities                                                                            Frequency of review / reports - 3 times per year 

 To be familiar with the DfE’s statutory ‘Careers guidance and access for education and 
training providers’ and the provisions that it sets out. 

 To ensure the careers strategy is embedded throughout the curriculum, including PSHE, to 
ensure that all pupils receive stable and structured careers advice.   

 To ensure that the strategy reflects the ‘Gatsby Benchmarks’ and sets out an excellent 
careers programme. 

 To monitor how the school addresses gender stereotypes in relation to career 
opportunities, particularly within science, technology, engineering and mathematics 
(STEM) career opportunities. 

 To monitor the support provided to different pupil groups and the support available to 
individual pupils who are identified as being at risk of not participating in post-16 
education, employment or training. 

 
It is envisaged that the Careers Education link Governor will produce two reports per academic year. 

 
The Link Governor should: 

Be familiar with the DfE statutory ‘Careers guidance and access for education and training providers’ 
and the provisions that it sets out: 

 Are key staff aware of the content of the statutory guidance?   
 How can the school demonstrate that the careers programme is known and understood by pupils, 

staff and parents? 
 Is there a Provider Access Policy Statement published on the school website? 
 What information to pupils and their parents have access to about future education, training and 

job opportunities? 

 
Ensure the careers strategy is embedded throughout the curriculum, including PSHE, to ensure that 
all pupils receive stable and structured careers advice: 

 Is there a clearly understood and shared rationale for the school’s careers strategy?  Is this 
communicated to all stakeholders, including parents? 

 Are teachers embedding careers advice within their curriculum and lesson planning? 
 What opportunities and encouragement are pupils given to access websites and apps to gain 

information about careers, education and training opportunities? 

 
Ensure that the strategy reflects the ‘Gatsby Benchmarks’ and sets out an excellent careers 
programme, i.e.: 

 A stable careers programme 
 Learning from career and labour market information 
 Addressing the needs of each pupils 
 Linking curriculum learning to careers 
 Encounters with employers and employees 
 Experiences of workplaces 
 Encounters with further and higher education 
 Personal guidance. 
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Monitor how the school addresses gender stereotypes in relation to career opportunities, particularly 
within science, technology, engineering and mathematics (STEM) career opportunities: 

 How do teachers highlight the link STEM subjects to a wide and diverse range of careers 
opportunities? 

 How are career-based gender stereotypes challenged within teaching and the curriculum? 

 
Monitor the support provided to different pupil groups and the support available to individual pupils 
who are identified as being at risk of not participating in post-16 education, employment or training: 

 How does the school identify pupils who are at risk of no participating in post-16 education, 
employment or training? 

 How is careers information differentiated for different needs in an inclusive way? 
 What provisions are in place to provide personal guidance interviews for pupils with a qualified 

careers advisor? 
 How is information provided to pupils that take into account individual needs, equality and 

diversity. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 


